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FOREWORD 


This nroceedings issue contains raners and dis- 
cussion notes from the conference on Aims and Objectives of 
the Education of the Deaf Individual in Ontario, October 
16th-17th, 1973. The conference was organized by the Schocls 
for the Blind and Deaf Section, Provincial Schools Branch, 


Ontario Ministry of Education. 


Presentations by the various organizations represented 
at the conference aprnear in their entirety with the exception 
of the Reich study, A Follow-up Study of the Deaf. in the 
interests of economy of space and time, “<iscussions following 


paners have been reduced to salient roints. 


Proceedings copies may be obtained from: 


G. Punch Ceea tor). 

Principad , 

Teacher Education-Media Centre, 
Ontaric School for the Deaf, 
Belléevilie,. -ntario. 
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OF THE CONFERENCE: 


To present the findings of "A Follow-up Study of 

the Deaf", Drs. Peter and Carol Reich. 

To present pertinent aspects cf the "Canadian Study 
of Hard of Hearing and Deaf", Dr. G. Wallace. 

To present the educational concerns of those 
involved in the religious ministry of the deaf. 

To present the educational concerns of organizations 
of deaf adults. 

To present the educational concerns of the Canadian 
Rearing Society. 

To nresent the educational concerns of the Ontario 
Parents’ Council. 

To present the educational concerns of the Metro- 
politan Toronto Poards of Fducation. 

To present the aims and objectives of the Community 
Collere nrogramme for the deaf individual in Ontario. 
To present information obtained by Ministry officials 
in recent visits to parents’ crcuns in Ontario. 

To present the Ministry of Fducation draft of aims 
and objectives of the education of the deaf indivi- 
dual in Ontaric. 

To suprort continued constructive dialogue between 
all parties concerned with the educational life cf 


the deaf incividual in Cntario. 
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CONFERENCE PARTICIPANTS: 


Dr. Peter Reich - University of Toronto 


Dr. Carol Peich - Board of Education, City of Toronto 


Dr. Graeme Wallace - formerly with Canadian Pehabilitation 
Council for the Disabled. 
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Miss Hazel Brown - Ministry of Collerses and Universities 

Dr. E. N. McKeown - Associate Director of Education, 
Board of. Education. for the City of 
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Miss Margaret Grant - Principal, Metrorelitan Toronto 


School for the Deaf 
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Mr. RB. F. Martin - Administrator, Special Education Services, 
Scarborough Board of Education. 
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OPENING ADDRESS Page 1 


The Honourable Thomas L. Wells, 
Minister of Education, 
Ontario Ministry of Education. 


"Thank you very much ladies and gentlemen. I would 
like to add my words of welcome to you all because I 
think this is an historic occasion, The watch-word in 
Government today is participation of all those concerned 
in programmes, and this is the kind of process we like to 
go through in all areas, especially our Ministry. This 
Government has been involved to some degree or another in 
assisting handicapped children - education of deaf chil- 
dren - for many years.  Ut.41s @asy to. fall into a trap aid 
think you have the best system and everything is going 
well. Everyone is aware of this and I am also aware in 
this particular situation how the role and education of 
the handicapped is being handled, and it is good, and I 
want you to know that persons are concerned in our Ministry. 
The kind of dialogue they have been having with you over 
the last 7 or 8 months shows how concerned we are. What 
we are trying to achieve is the best programme and the best 
allotment of resources. With us are members of the Clergy, 
Deaf Associations, Parents, Educators, those engaged on re- 
search programmes, and others - a real depth of resource 
material and I hope that out of this material will come 
some benefit to resource programmes. Thank you for coming 
to the Conference and helping us." 
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INTRODUCTORY REMARKS Page 2 


MivoW. Ds A, MoCuaio. 

Chief Educational Officer, 

Schools for the Blind and Deaf Section, 
Provincial Schools Branch, 

Ontario Ministry of Education. 


"About forty years ago people used to complain that 
their elected representatives were not powerful any more. 
They complained that very important decisions were made by 
fat men with cigars in rooms where the public was not 
admitted. This morning I would like to welcome you to this 
smoke-filled back room. 


Cur purpose, as you know, is in the title we selected. 
This is a conference on the Aims and Objectives of the | 
Education of the Deaf Individual in Ontario. 


We anvited you here not. to confront or argue. but to 
ascertain and to clarify. We'd prefer more light and less 
heat. 


We wish sincerely to be sure we understand your wishes, 
and no doubt you will question each other also because this 
is not only an exercise in government listening to the 
pecple, vut also some peuple listening to othe ripeoule. 


Clarification through discussion is not en easy assign- 
ment. It.requires careful thought. ‘ome things which can 
be revealed by clarifying analysis are inconsistency, 
obsolete ideas, and unrealistically expensive proposals. 


One aim which we might think sounds pretty good might 
turn out to be inconsistent with another aim which also 
sounds good. For example, we might say that very young 
children belong in the home with mother and father and the 
family, which is good. But we might also think it a good 
idea that local school boards should bring two year old 
children into classrooms, and that may turn out to be in- 
consistent with keeping the child home with mother. 


Our ideas might also be attractive, but a little behind 
the times. The development of technology brings new possibi- 
lities' we must be alert for. Ome group here today has a 
forward looking proposal that since teletypewriter communic- 
ation is now possible through household telephones, every 
deaf child should learn to tyne. There can also be backward 
looking propesais. Maybe some ideas are too far ahead of 
their time. ; 
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So consistency is one important thing to look for, and 
timeliness is a second. 


Probably no elaboration is needed to remind us of the 
importance of money and -energy. .Yes, it would be nice if 
all our teachers had Ph.D. degrees, but they just don't. 
Financial realism is something we can bring out through 
hard-headed clarification and analysis. 


This conterence ought, {to be a sood,place to ascertain 
some facts, also. Rumour and gossip and hearsay are less 
reliable than direct: testimony.  suestions woien. m1 gat iave 
been unthinkable or unaskable should be asked if we wish to 
ascertain true information. You know the kind of things 
where people are sometimes shocked by the discovery that what 
they had assumed, something they had taken for granted, turns 
out to be untrue. Sometimes it's unpleasant, but sometimes 
it can be pleasant too, $0 you are encouraged here to bring 
out assumptions and test them. 


Come, let us reason together, sayeth the Lord. 


i won't antroduce everybody here in any Length, Decause 
many of you have known each other for years, but I would like 
to review hames to-reinfouce the place cardsyand xrefresneouxr 
Memories’ ve. 


Any non-civil cervants. who. toau expense accounts should 
speak to Mr. Bunch. 


peice eaves unis RS oe ee to publish proceedings of this 
conference and probably they will include the position papers 
you prepared and the comments we decide on here. 


We will not take down every word you say, and we will 
not prepare a Verbatim sihanscrapt. We donut havewa tance 
recorder either, and the room is mot bugged. 


Instead what we prefer is simply to make notes of your 
comments and the points you make. If you tell a long story 
to make a point, we may listen to the story, but we'll only 
record the point, i otder fo encourave Vietoy pir Gen speecn. 
we will mot: even pattach manes to the conments.. Jf. during 
the conference, you are in doubt about what 'is' going into the 
record, please raise the question and as chairman, I will ask 
our capable note takers to read what they have so we will all 
know. lerhaps the notes can be taken rather fully and then 
edited down later if that is agreeable, but let me repeat, 
if the "joint 1s panticulariy 3nportant, we, Cam e01t our 
wording right here, right now. In the light of our two 
purposes of ascertainment and clarification, probably no harm 
would be done if more than one position on a certain point 
were to appear in the published proceedings. 
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PRESENTATION 1: A Follow-up Study of the Deaf 


Drs. PECER Aw eich, Universa cy 0c, .oron to 
Dr. Carol M. Reich, Board of Education, 
CiLy Of Toronto 


NOTE: The Reich study does not appear in this 
proceedings issue due to its considerable 
length and its publication elsewhere. 
Individuals or organizations wishing a copy of 
this study should contact Dr. Peter Reich or 
Dr. Carol Reich. 


PRESENTER'S COMMENTS: 


DR..CAROL REICH: Although everyone agrees that they would 
like to raise the educational qualifications of the deaf 
as one method of rising to the economic and job oppor- 
tunities, undue emphasis must not be put on vocational 
training. Research showed that only about 20% of former 
students were currently working on jobs for which they 
had been trained. Vocational education does serve a 

-useful purpose for students, but educators should not be 
expected to.prepare them for special jobs. In order to 
Faise Job Opportunities ,oa higher academic i levoluis 
required, - particularly reading and writing skills. 

In sample it was found that almost all were below 

level 7 in reading, with an average of level 4 - 5, and 
that writing skills were also low. In content areas there 
was far too much emphasis on language skills per se, and 
not enough recognition of the fact that a very important 
aid in comprehending what a speaker intends to communi- 
cate is prior knowledge of what he is talking about. 

There has to be more emphasis on trying to get information 
into the students in whatever way possible, and less 
concern in what particular way. 


Study: of deaf adults shows the importance of 
communication by sijn, even where there is a residual 
of-speech. Dr. eich used for an example that a deaf 
person in a store would be able to enquire the price of 
an article, but in a more intimate situation, a visit 
to a doctor, would have to take some person with them. 
She did not see that it was possible for educators to 
ignore the sign language of the deaf. With regard to 
the education of deaf completely in English, it might 
be better to think of the deaf child as not being a 
native speaker of English. 


xd 
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A fact that has research backing is that children do 
not get all their language from.adults - younger. - . 
children gain from children present - reinforced by the 
language of the classroom. Dr,.-Reich spoke of Italian 
and French immersion programmes with the learning of 
academic material in a non-standard language , and the 
child would gradually switch to English. She would like 
to see more emphasis on.getting the child to use some 
language, and less on getting him to use one particular 
language. Once there is an established communication 
with that child in some way, his.mind can grow in all 
directions, including the direction of standard, spoken 
and written English. | 


Students from day schools use speech more often than 
students from residential schools - more frequently; and. .:«.. 
in more situations - by motivation or habit factor. 
According to hearing, they should have as good a hearing 
aid. and audiological equipment aS Ween Ae ey ad haha 

Most rarer: in the study were from. En ilish 
speaking backgrounds - there are: now.more. students. “from 
_New Canadian backgrounds and also more. multiply- handicapped 
and therefore fewer parents are going-to be able to give 
background support to the programmes. More children will 
have to be:coacned on the simplest level possible. . 


ee ee 


PETER REICH: . Dr. Feter Reich then spoke, on the communi- 
cation goals of the school system. These goals should 
be.set for the Province - not isolated to one area. 

_, They. should be functional goals, with the primary aim of 
using whatever form of communication satisfies the means. 
-He used: for an example the construction of a building - 
instead of specifying the particular type of haeertal to 

be used, the important thing was that the building as a 

complete product should be to the standard required. 

The same should be true of setting goals for the schools - 

we should not specify oral, total communication, etc., 

but should set according to the purpose behind the setting 
of these BORE and, if research comes up,,or development 
comes up with better techniques, it should not require 
a ea ethene. conference to change. 


The Brose important. goal is communication in two 
directions, - £rom. the- teach 1er.to. the student and from the 
student. to the teacher... the maximum amount of communi- 
cation.. The: second: thing is, the, amount of material the 
children. get: in. English ~ English colloquial speech 
patterns:.,.work.order.: There should be no. difference 
between teaching situations and concept situations. 
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Is it necessary to. have a different system of communi- 
cation for discipline? If you feel you need a certain 
method of communication for some students in counselling 
and drop-out situations, might it not also be that you 
need it in some teaching situations? 


Dr. Peter Reich then passed out a paper showing a 
stopped frame of a video-tape taken whilst a teacher 
was fingerspclling, showing how few of the words which 
had been fingerspelled, were legible. He expressed the 
doubt as to whether Visible English is (1) Visible, and 
(2) English, and expressed the opinion that for maximum 
comprehension Visible English may not be the total 
answer. He compared the Rochester. fingerspelling to that 
of total communication at Buffalo. 


Dr. Reich also stated that students in school for the 
deaf in the Province, when asked what was wrong with the 
schools had expressed the view that they "Bid not work 
hard enough" - there was not enough intellectual challenge. 


- In answer to..enquiry, BDr.. Reich explained that the 
translation shown on the paper was by a graduate student 
who had looked at- the video-tape frame by frame. 
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PARTICIPANTS' COMMENTS 


PARTICIPANT. 1:. Rochester? Schood. is: not, 4hes best) model of ie 
Rochester Method at this time. The sample shown showed 
exceptionally roor finger spelling. Visible English when 
used properly is consonant with the English Language. 


DR. FETER REICH: oD signilanguace were) usedsinsscio0lss1£ 
should be but a component of total communication. What- 
ever system is used the syntactic patterns of English 
should be preserved. The'goal should not be the use of 
a system of signs but the maximizing of communication. 


o 
iS) 


CAROL REICH: Learning a language is easier if the indivi- 
dual has a knowledge of the world. Individuals. reading 
English do not de-code every word. A knowledge :of the 
world fills in many ganps..: ; i. . 


rARTICIPANT 2: Would Dr. Carol Reich comment upon the problems 
of various immigrants who would be required to change from 
their native language to English? What role might immersion 
classes play in this aréa? 


DR. CAROL REICH: . Knowledge acquired in French, Italian, or 
Sign language is carried over and expanded in learning 
anew language. Deaf children do not necessarily need 
to have English language in order to learn if en alternace 
language milieu is availatle. 


PARTICIPANT 3: Come method of increasing the incidental 
learning of deaf individuals is required. The differences 
between those who are totally deaf, those with residual 
hearing and those who are deafened should be taken into 
consideration. 


> 


DR. PETER REICH: The educational system is only a part of 

the education of the deaf. Methods of continuing education 
after graduation should be explored. One area for explor- 
ation would be the provision of sub-titles on television 
sets so that deaf individuals might understand programmes 
to a4 greater extent. 


PARTICIPANT 4: Farents of deaf children should assume greater 
responsibility for explaining all things in the world to 
their deaf children. Much incidental learning can be ob- 
tained from interaction with parents. 


PARTICIPANT 3: <A parent education programme should be established. 
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DR. PETER REICH: ‘fchools are responsible for deaf children 
for only a few hours and parents for many. An appropriate 
System of communication between parent and child should 
be investigated. 


FARTICIPANT 5: The Teacher Education-Media Centre on the 
Campus of 0.S.D. Belleville has conducted research in 
Captioning T.V. programmes for the hearing impaired. 
When television companies decide to assist the hearing 
impaired through the provision of captioning, “ntario 
Will have its own internal leadership through the facilities 
of the Ministry ‘of “Education. 


LARTICIPANT 6: Adapters to allow T.Vv. sets to receive captions 
are available in the United States for $20.00. : 


-K. PETER REICH: ‘11 types of programmes and not just educa- 
tional programmes should be captioned if the deaf are to 
receive sufficient Denefit frome .V. ‘caption ings 


PARTICIPANT 5: For a number of years the argument that the 
deaf are native speakers of sign language has been raised. 
The majority of deaf children are raised in homes where 
English transmitted by speech and received by hearing is 
the native language. Would it therefore be more correct 
to state that deaf children are native speakers of that 
language to which they are exnosed. 


DR. PETER REICH: Parents must sign or f£ingerspell complete 
sentences to give the child skills in English. Language 
should be given from the time of identification of 
hearing loss throughout life. 


PARTICIPANT 3: Language impinges on the child from the time 
of birth. The child would naturally use the simplest 
form of communication, gestures. 


PARTICIPANT 6: Children with other siblings in the family 


often have more comprehension of language. Communication 
comprehension is the thing that should determine what is 
native. 


3R. PETER REICH: Based on short term observation at St. 
Mary's School for the Deaf, Buffalo, I believe there is 
more communication from teacher to child, but not that 
much from child to teacher. Often when the child did 
communicate with the teacher, that communication would 
be in the form of signs. Before deciding on a system of 
communication, problems of manual dexterity should be 
considered. 
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AARTICIPANT 1: In all cases there has to be the input before 
you obtain output. 


DR. PETER REICH?» Im) classes) where: teachers signed) -children 
seemed to communicate in phrases more so than in classes 
where teachers fingerspelled. . 


PARTICIPANT 7: The conference participants should not get 
on to a single track and be able to realise that 
language is non verbal at a point. Eventually language 
is verbal or manual or written. We have to think 


clearly what language is and examine it from all points 
of view. 


PARTICIPANT 8: Certain signs are obVious. Smiling is one 
of these. Such signs, which children understand readily 
from infancy, should be used more frequently. 
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PRESENTATION 2: Canadian Study of Hard of Hearing and Deaf 
Dr. GG. Waiiecesstormerly with Oike Cs De 


Thank you very much for the opportunity to address you 
today. I suppose that I am meant to begin by making a point 
by point rebuttal of a recent .critique of Wallace's report. 
The problems of deafness in this province are too obvious 
to waste time on semantics, generalizations and often unfounded 
arguments. The person,responsible for‘that critique is 
entitled to his opinions. On May 22nd, I attempted to discuss 
with that individual discrepancies between our thinking. 

The outcome of that was embarassing in that the Superintendent 
of Belleville and the Principal of the Teacher's College had 
to apologize for his behaviour. I see no reason whatsoever 
for holding.any personal feelings for anyone's behaviour on 
that day. Consequently, and with your permission I would 

like to avoid a repeat of that and move on to the following: 


Summary 


Brief. Introduction 
Residential Schools 
Parents 

Adult Deaf 
Placement Agencies 
Metro 

Where to From Here? 


With the above topics I would like to ask a few questions for 
later discussion and possibly make some constructive sugse- 
stzons for future directicn. 


INTRODUCTION 


Education of the deaf involves a team approach and more 
than just educators, for example, medical personnel, social 
workers, audiologists, placement officers and,so,on. .the 
team approach presumes a recognition on the part of each 
professional that every member can and should make a unique 
contribution. Unfortunately, e tend to work in isolation 
as separate occupations. 


How many audiologists working outside the education 
jurisdiction are present today? Social workers? Medical 
Personnel? Local School Authorities? Why? 


If the Ministry is really concerned with the education 
of the deaf and it is obvious that none of these groups are 
represented, therefore, we need some recrientation. 
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I think that local school authorities should have been 
invited to this conference because classes for hearing 
impaired children have been created, away from the residential 
setting, with an absence in many cases of proper educational 
design and provincial-wide planning. This has, and will 
continue to create many problems. 


Among the problems that I can forsee are: -- 

1. ‘An absence of an educational philosophy. 

2. Inexperienced teachers, and therefore, a tremendous 
variation in the education offered. For example, the 
Lorne Avenue school in London has set up classes for 
the hearing impaired with teachers that are unqualified, 
whereas the Ministry school also located in London comes 
under different jurisdiction. 


3. The possibility that inexperienced personnel are placed 
in charge of administering these impcrtant programmes. 


T have a number of questions that I could not find the 

answers to and I would like discussed or answered in the 
subsequent discussion at this conference. 

How many classes have been created in the last twelve months? 
What is the current provincial attitude to these problems? 

Who has guided and followed un on the local Board of Education? 
Are the Boards satisfied? 

What are their problems? 

To recapitulate, this is an area of major Importance that 

local school boards sheuld be more attuned tc provincial 


thinking, the reasons for certain actions, and also, *e able 
to use the latest technological innovations wisely. 
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Residential Schools 


At the present moment, in viewing the situation for residen- 
tial schools there is somewhat of a paradox. For example, 

mo one can. convince me that segregation and isolation caused 
by institutionalization is more favourable than family 
living. On the other hand, I do not think that even the most 
optimistic of us would consider that residential schools 

will ever be outmoded, at least in this province. So with 
these two alternatives what can potentially be a constructive 


solution: 


1. tarents, »rofessionals, the adult deaf and the community 
should be actively involved in the functioning of the 
school. This can best be done by setting. up viable 
Advisory Committee to each school with adequate. representa- 
tion of all: concerned. This would have many advantages: -- 


a) It-would enable greater development of an active educa-_ 
tional philosophy. di ae 

b) It would enable continual evaluation of the social and 
cultural. program. 2 a 

c) Involving the community in this manner would lead. to. 
the mutual advantage of both the school, the parents. and 
the community. va 


I mention this latter point because my sources (from parent 
and professionals) indicate that under the peripheral smile 
on both sides, co-operation is not as good as it could be. 
Correctly or incorrectly there are some parents that fear 
reprisals for their child if they spoke out. You and I can 
both see that such concerns can both be avoided or at least 
clarified. 


d) Remove the apparent belief in this province that the deaf 7 
children can learn only from the teacher. es 


Curriculum and Teachers 


A closed residential program under-emphasizes learning and 
places greater emphasis on teaching. 4 more flexible curri- 
culum would stimulate, encourage, and facilitate learning 
of the student emotionally, rsychologically, ventally and . 
socially. At the present moment too much emphasis is being 
placed on vocational needs in residential schools in this 
province. However, it is important that we support two 
programs which deserve mention at this stage. 


a) 


Page 13 


The new London school under Dr. Boyd is attempting to 


eliminate vocational programmes until the age of twelve. 
This is a courageous move in this province.by this 
individual which will eliminate later vocational unem- 
ployment and under-employment. Furthermore, the pro- 
posed programme at George Brown under Mr. Ron Cone which 
is going to take individuals that perform in Grade 12 

and broaden their potential. ‘his will have the advantage 
of ensuring similar levels for both day and residential 
pupils. 


I think that two other constructive suggestions about cur- 
riculum are valid: 


a) 


b) 


The sterility of the art programme as can be seen at the 
residential schools for the deaf where there is an absence 


. of opportunity for free expression. [1 think it would be 


a constructive suggestion that art teachers in these 
programmes attend local workshops and gain more creative 
ideas. 


Thére 1s an appalling) state in the library..particulariy 
at the Belleville Residential School. Por example, there 
are a number of wonderful children's books on the market 
now but you are more likely to, be able to read about 

the Battle of Hastings in this’ library than anything 
Creative OT up-tordate. 


Teachers 


I think it is a complement to Ontario that there is a greater 
percentage qualified than probably any other nrovince in 
Canada. FWowever, there is an imnortant question - why is it 
that with the current teacher training course to fulfill the 


need, 


that untrained teachers are still being employed at 


Milton and London? 


Furthermore, it was said to me at Milton that the teachers 
themselves are subject to nroblems with regard to individu- 
ality. For example, one teacher at Milton said. to me that 
if you think that parents have problems with red. tare, what 
about the teachers? My question - why is this so? This 
must stifle both the creativity and ingenuity of many 
excellent teachers. I hope the current Sunerintendent will 
be able to maneuver around: this,.so that all may benefit. 
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Residential Staff 


As far as I'm concerned, they occupy at least as important 

4, role vas’ the teacher.’ “1 know ait is 5 demanded frustrating: 
job and probably many do a fantastic Oe but TIT would like 
to see general upgrading of the overall qualifications, 

Por example, the Fanshawe College graduates certainly need 
some. upgrading. Questions that I would like to ask here are: 


Can they all communicate fluently in ieebae English? 


Do they Sign or even are they allowed to sign in residences? 
If they are allowed, then I would like to see the employment’ 
of more adult deaf as counsellors because'I think it is’ » 
important for the psychological and emotional development of 
the students under this jurisdiction. 


All, too often, residential and teaching staffs in residential 
S 


<q 
schools work in isolation. ! would like to see this ‘relation- 
ship drastically improved. ; 


integration 


Partly due to the hard of hearing population in residential 
schools and the relative success of some deaf-students, 
successful integration into hearing schools should be en-. 
couraged. I have a number of questions in this regard, 
such as: 


Eow many students are involved in integration at both 
Belleville and Milton? | . 


Where does it take place and for what subjects? 

What have been the results? 

What are the problems? 

What plans are made for more or less students in the future? 


What exposure do trainee teachers get in the type of environ- 
ment both in theory and practice? 
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Finally, on residential schools let me say this as a con- 
structive comment. Probably due to the dedication of some 
staffs, I think that residential schools do too much for the 
child. What I would like to see is more community expo- 

sure, more diverse and creative curriculum and more inte- 
gration. In this way, we could say that if the schools did 
this with the deaf, they would have a better social behavioural 
repetoire and be more independent on graduation. 


One final constructive comment; In our society it does not 
matter whether a child graduates at Grade 2 or Grade 8 - 

he still will only be manually employed. I think that 
residential school personnel get too hung up on the Grade 5 
academic level and say that our ae are as good as 
other schools. I think the comparison should be made with 
hearing children and not deaf. 


Parents 


A few brief comments will be made here because they are here 
today and I think that they can best articulate their own 
grievances. Overall, I think that one of the greatest 

areas of weakness in the whole system in this province are 

the problems of parents and how they are dealt with. [f 

worry that they are indoctrinated about methodology prior 

to the child entering school. ‘“bservation and proof of this 
statement can be found by the numerous parental associations 
split over methodology with nowhere to turn, in this province. 


Us 


The Home Training Program 


I would like to see the experience and qualifications of the 
home training teachers participating in this program recon- 
sidered. This is not an attack but I have heard some really 
questionable stories from over the province over the. value 

that these visits have been to certain parents. One of the 
major problems is obviously the grief and shock of the parents, 
the inability to communicate and the a to turn to 
anybody. 


Are visible English lessons given to parents on this program? 
If so, how often? | 


How much work have the schools done in giving courses for 
parents in visible English? 
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The Adult Deaf 


I only want to make a couple of very brief comments in this 
area. 


. There is a lack of diligent follow-up of graduates in 
this area which leads to little continuation between the 
residential programs and any adult upgrading program. 


2. In the near future, they have to make a clear distinction 
% . . . 
between congenital or adventitious deafness and occu- 
pational deafness. 


I'm not sure who is responsible for the development of occu- 
pational deafness programs but nothing is being done now in 
this province. I would like ‘to make two suggestions: 


a) That an information officer who can manually communicate 
be employed (even if this is only a part-time aspect of © 
another function) - to supply information to parents, 
professionals, public or the deaf community about indiv- 
iduals, nrograms, or assistance available. -erhaps this 
can work in ciose co-operation with the vocational 
rehabilitation programs. 


b) That Man ipower take over the placement of deaf persons. 


Placement Agencies 
In discussing placement agencies - one has immediately to 
consider th: Canadian Hearing Society. i think the Society 
itself is unwieldy with over 50 Directors, and 13. Committees. 
Some of the indi viduals on these committees are inextricably 
linked to deafness whereas others are there for other motives. 
However, you'll find that the Society itself performs basic- 
ally four functions: .- 


Placement 

Audiology 

Information Services } 
Miscellaneous Group, e.#. telephone answering 


With regard to the placement services offered by the Canadian 
Hearing Society, I have suggested that the placement of deaf 
individuals be taken over by Manpower, although it is 
currently the Canadian Hearing Society's bread and butter. 
Why do I make such an attack? 
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1. Fer capita, it is very expensive éven if one coulczger 
accurate numbers “fromthe respective, officers of sine 
Canadian Hearing Society in Toronto, Lendon, Hamilton 
and Ottawa. 


2. Not all placement .officers employed by the Canadian 
Hearing Society can sign fluently although at the present 
moment they are having courses. 


3. “We must look “to the futures in this way, =) think?thac 
one of the major problems is going to be the rehabili- 
tation problem os individuals who have been deafened by 
their employmen “Teaounot see that they wild pewap se 
to cope with oe “number of individuals that I can forsee 
being affected in this way.: 


In this province there is a tremenduus duplication and mul- 
tiplicity of resources in:certain areas. A classic example 
of this is the duplication of Audiology by the Canadian 
Hearing Society. Let me illustrate it. with an example. 

At the-end of my report:a parent phoned me and asked if I 
could help her get an early appointment for her child for 
an audiological test. She told me that on phoning the 
C.H.S. there was a four month wait for assessment. I rang 
somebody ‘that I had met throughout the course of my last 
twelve months employment to confirm something else and 
realized it is possible that the same audiologist working in 
another audiological setting at no more than one week's 
notice. If you can’ get the same audiologist without delay 
why do they duplicate the service. “What can the Canadian 
Hearing Society do? 


1. *I-think’that they ‘can provide a lot in the general area 
of public information. 


2. Perhaps the greatest need is in parental guidance and 
counselling. Even by mail they could fill a tremendous 
void at present. 


3. They could recruit, train and register “interpreters now 
that the C.A.D. program has, according to my best know- 
@ ledge, § ceen refused support. 
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Metro 
I have but four or five questions that I wish to ask: 


1. We all know that oralism is the accepted means of com- 
munication in Metro. To be successful, specialization 
and extra remediation should be offered and available . 
to all students. Why is that with increased numbers 
this year at Northern Secondary, that teachers are ob- 
liged to take outside subjects and thereby reducing 
the number of veriods that these specialists can teach? 


2. Has Metro given any consideration to those that will 
ot. be orai3;-Té ‘SO, what? 


3. ne problem that I would like alleviated in the Metro 
System is the Castle Frank program. This isolated 
program has one teacher and about 11 children working in 
isolation, independently and without kelp. Is there 
any chance of this becoming a more in tegral part of the 
Metro system? 


4, Will the senior personnel resigning at raeh end of the year 
in the Metro system be replaced by exper ced and 
qualified people? 


5. Does the Toronto system have any professional days planned 
for this year? If so, could you give us some details? 


Where to From Here? 


I think I speak for many professionals, parents and possibly 
the deaf when I say that the Ministry must take the initiative. 
Although there are two sides to every story and I only know 
one side - I feel that the Ministry has successfully closed 

the system to its own advantage. 7 may sound like i suffer 
from congenital pessimism, but I would like to illustrate 

my interpretation with a fow examples. Remember, I said 
little that was new in my report - the questions have been 
obvious for years but the answers from the Ministry have 
changed. 


1. The system by its lack of openness and secrecy has created 
tremendous mistrust by the widely varying parents associations, 
and as a consequence rumours abound. 


ae 


ale 
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Last January, I met with Mr. McCuaig and Mr. Clarko in 

the Ministry's offices. I was informed that nothing would 
be available from. the Ministry and little progress would 
be made until May 1973, when aims and objectives would 

be published. Isn't the. purpose of this meeting merely 

to discuss. aims and objectives so some other formal 
document can be produced from the Ministry? 


The communication policy was formulated ty a group chosen 
by the Ministry. The decision was. to establish the 
Rochester method. Then it was subject to a January 
amendment, then it was another amendment and what is it 
now? No professional in the field outside the small 
circle of the Ministry's representatives know clearly 
what the current proposed communication policy is at 

the present stage. 


Mr. McCuaig and the Superintendent of Milton and Belleville 
visited the narents association throughout the year. My 
information from a number of these parent’s associations 

is that they were more frustrated after the event than 
gels “as there any follow-up? 


Why weren't medical, audiological, social workers and 


the local school aathomnes invited to this conference?: 


Earlier in the year, 2 series of seminars were conducted 
outside the cffices of the Ontaric Ministry of Education. 
The Ministry was invited but they refused to allow the 
Superintendents of Belleville, “Milton and London or 
their own representatives to participate in that im- 
portant discussion on education of the deaf. Document- 
ation is available which shows this as saying that the 
time was not ripe for a conference. What changes have 
taken place since those seminars to make the time ripe 
now for a Be es on deafness? 


I think this is the most ludicrous examrle of all. I 

was asked by a member of a neighbouring rrovince's 
Ministry of Education whether I could set'up a one day 
tour of a residential school in Ontario to be followed 

by. a idinner at the Holaday Inn near the Airpert. | The 
individual concerned from Manitoba had been to school 
with the Sunerintendent from London. As a consequence 

to renewing their acauaintance as well as the contribution 
that the individual concerned could make, I attempted 

to nhone to set up an appointment for that evening. 
Despite numercus phone calls and numerous attemnts to get 
the Superintendent of London, ‘.e refused to sneak to me. 


Page 20 


A few days later I happened to be down socially near 
Wellesley Station and I ran into Mr. McCuaig from the 
Ministry. Mr. McCuaig informed me that I had caused a 

lot of concern around the Ministry that day. When I 

asked him what I had done, he told me that I had been 
attempting to phone Dr. Boyd from London. -Dr. Boyd was 
worried about what I was going to ask him and Mr. McCuai¢ 
informed me that he would not be able to attend the supper 
but sae SHE two representatives from the Ministry would 
attend. 


Gentlemen, I am sure that you at the Ministry have your reasons 
for the above, but all I want to say is that such behaviour 

is not conducive to a team approach in a problem that is as 
diverse and complicated as deafness. I am still convinced 

that progress can only be made when and if the Ministry 
Sincerely takes the initiative to remove the mistrust that 

it has created, 


In conclusion, I would, Jake to thank you for the opnortunity 
to address you today.. I am sorry that I cannot stay for all 
the conference. Let us hope that some of the tremendous 
mistrust which exists even amongst individuals seated before 
me in this room today can be cleared away, and that, the deaf, 
irrespective of communication mode, can be given the oppor- 
tunity and rights of normal hearing people in this province. 


Good luck and thank you. 
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PARTICIPANTS' COMMENTS 


PARTICIPANT 1: As a deaf parent of deaf children I believe 
that residential schools are truly a godsend to many 
children who do not come from good homes where the 
parents care for their welfare. 1 am in, favour of 
residential schools, but would like to see some changes 
in their programmes. Ry: 


PARTICIPANT 2: The Ministry of Education is aware of the 
psychological impact on children who must leave their 
homes to attend residential schools. The schools are 
now bussing many children home on a daily basis. 
Invariably day. schools block a child into one methodology. 
A real problem exists where a child living at home has 
no communication with his narents, brothers or sisters. 
The Metropolitan Toronto School has little to offer to 
assist and is not meeting the winds of change and — 
innovation. 


DR. G. WALLACE: The Metro School is doing a fine, job in many 
ways and has a very good oral programme. 


PARTICIPANT 3... Vacancies im the Metropolatan voronto area 
are our concern as well. These vacancies will. be filled 
with the best personnel available. An increasing number 
of graduates from:-the Metro system are attending George 
Brown Community College Programmes. . 


PARTICIPANT 4: As a parent I do not consider that residential 
schools should be emphasized as being good for children 
who come from homes that are not the best. Parents need 
guidance so that they have the opportunity to make a 
fair judgment. In my own case the Ministry of Education 
advised me of what was available and I judged in favour 
of the residential schools since I believed the residen- 
tial schools would most develor the child as a whole. 

All parents should have the right of making such a 
judgment. 


PARTICIPANT 5: Audiological services offered by the Canadian 
Hearing Society should be placed in perspective. The 
Society offered the first audiolosical service in the 
Province in 1958. The Society was a pioneer in the field 
and served hospitals and schools in a much needed role. 


MR. G. WALLACE: I had not been aware of the pioneering role 
of the society. However, I feel that it might not be in 
the best interests of the society presently to attempt 
to keep up with other clinics. 
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PRESENTATION 3: Religious Ministry Presentations 


Ontario Mission of the Deaf 
Dr. R. Rumball 


The educational opportunity for the deaf should be as 
flexible as facility and finances” would make possible. 


Ideally a wide variety of options shresek d be available’ 
and a system where intermobility was expected. An under- 
standing of the special needs of the deaf not only education- 
ally but also socially and rsychologically would be important 
as well as supporz./.ve services, within any programme. 


The options as I see them are A) a totally integrated 
programme in regular 
schools 

B) special classes in 
regular schools 

Cy) SR Rea schools 
1) day : 
2) Eee eo en 


Within the cptions should ce options as to methodology 
A.) oral 
B) Visible English 
C} total communication 


The flexibility should also extend to personnel so that 

by apprentice type experience,of teaching assistants., neople 

pavenie of doing a superior job would be recognized and per- 
mitted to be part of the: programme. 


The necds of a child Change and there are advantages 
to all the options, so any.system.that locks a child in, is 
a disservice. The home environment has a tig part to play 
in the development of the child as well, and this is not. 
static. "ith a flexible system compensations can be made ‘to 
the benefit of the child, ty the selection of another. option. 
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PRESENTER'S COMMENTS 


DR. 2. HUMBALL: It is a privilege to be at this conference 
@s an individual who works for the deaf and an individual 
representing the Ontario Mission of the Deaf. It is a 
privilege to be here with Father Monty and Father Dwyer. 
First and foremost they are Christian Ministers of the 
Gospel and as such the involvement is with the individual 
person. They are in contact with children from the very 
beginning. i'0 two children are the same and as a result 

be of their concern for the deaf children, they "recognize 
that these children have different needs at different 
times. 


There is no doubt that everyone works together 
over individual problems. Such an approach must be 
universal. There must be total flexibility in our 
educational programmes, a broad scale of options. 

Total information must be available so that parents and 
school boards may decide where youngsters can best be 
placed regardless of expense. If the time comes when a 
youngster can no longer progress at an adequate rate, 

he should be able to change to another type of programme. 
The deaf do not have sufficient opportunity to be mobile 
or sufticrent \chorce over options. A’ total antegration 
programme, regardless of methodology, should be our goal. 
There is a need for special classes in both day and 
residential situations. The curriculum and methodology 
should be in the hands of experts. 


The province of Ontario needs a selection 
or advisory board. There needs to be an official group 
formed with the awareness of the Ministry. There should 
be an ombudsman to look into individual cases. At 
times when an individual is in court, special court 
orders must be obtained to properly assist them. We 
need to look at the deaf person from his point of view. 


PRESENTATION 3: Seligious Ministry Presentations 


Ontario Roman Catholic Mission to the Deaf 
Father B. Dwyer. 


*robably no one single event in the history of man has 
had so much influence on our own history than that of the 
Christ event. ‘estern culture has used this event to mark 
time, to develop certain moral values and principles, and even 
to establish governments etc, built on this particular event. 


It is no wonder then that the schools have undertaken 
to adopt some of the basic principles connected. with this 
event, and. to try with. much fervor to instill within young. 
people the -nécessary values and responsibilities of a 
Christian in the modern world. 


AS a person becomes more and more aware cf himself and 
the other peopie around him, he becomes more aware of the 
dignity of the human.person, and he finds that there is 
another dimension to the person that is quite unique in. his 
enviromment. The person takes on great imnortance because 
of this spiritual dimension. The person becomes more aware 
of a calling to serve others and to share the awareness of 
this dimension with all men. Co man is involved with his 
fellow men and with society in .a very perscnal and deep in- 
timate way. The Christian, realizing this added dimension of 
a spiritual nature is not solely concerned with the develop- 
ment of the body and mind,.but is driven and drawn by. the need 
and the desire to share with others what he himself has 
learned and experienced in terms of his own spiritual life 
that he reflects on in conjunction with the Christ event, The 
Church, then plays a very vital role in the total education. 
of a person. a 


The goal of education to the formation of a person | 
respecting his ultimate goal,.so that the person can help 
society and that this society wills him to share in the 
responsibility for the society as. a true adult. Young people 
must be trained: and given the opportunity and. encouraged to 
weigh moral values with an upright. conscience and to embrace 
them by their own personal choice and so to know God more. 

It is no longer adequate to say that education imposes these 
from above. oo 
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Christianity clearly recognized the intimate connection 
and relationship between what is happening in the modern world 
and the spiritual dimension that must accompany it. There is 
in no way any hint of separation or clear distinction here. 
The person as a total integrated material and spiritual per- 
son must be highly respected and fully developed. 


Christian people deserve a Christian education as is 
their right as persons in this society. Christian education 
dces not mean education with a dose of religion. The dignity 
of a Christian’ person is not satisfied with material-minded 
education. The belief in a supernatural life makes.a dif- 
ference in the notion of a persons origin, his everyday 
living, his outlook on the future, his ultimate destiny and 
his relationship to other persons “in this society. The aims 
of Christian education must be these; to daily grow more 
conscious of the gift of that supernatural life that he has... 
received in Baptism; he must adore the Person who created 
that life as a gift to him through liturgical-worship; he 
will conduct his life in righteousness and holiness; he will 
be trained and be given witness to the hope that is in him 
and EON £6 contribute to the eer of society as a 
whole. : 


Parents too.are involved in the education of their child- 
ren for they are the first and foremost educators: of the 
children. Children will pass through their homes. - with all 
the love and peace and life style that..is proper. to the 
individual home - to the world, to be in the world, rart of 
it, developed: by it and responsible in iteethach parent then, 
has the responsibility to design the educational development 
of their*own children. » The necessity "of optionsvand. special 
programmes within the system is a recognition of the basic 
worth and individuality of a agate with this spiritual 
dimension. 


Teachers and administrators have a very deep and intense 
and heavy responsibility to the persons they take in their 
charge. They too must be permeated with the active belief 
in this supernatural life and destiny of -the Christian person 
and will act as partners with the parents in the total growth 
experience ofthe child - ‘an experience that does: not -stop 
at the end of the school day: or scheol year, or when the young 
person leaves school. Continual contact on a.deep personal 
basis is of necessity. One of the grave and serious tasks of 
_the education system is to enliven in the young people a 
genuine love and respect and care for those less fortunate, 
and to be careful to lead the young people to an attitude of 
other-centeredness, rather than self-centeredness. 
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What is also recognized here is the variety of choice 
of educational onportunities to be taken up by the young 
person himself. Other than a matter of convenience to the 
school, it may be difficult to see a person in the same 
educational environment for 2ll of his formal training. 
Diversity of locale and system would seem to be more appro- 
priate for the total development of the person in our plural- 
istic society today. 


Cleariy we are dealing with a groun that is: deprived 
probably in many aspects and these could be discussed 
separately, but the point is that with any denrived group 
within our society they are the victims of prejudice, mis- 
understanding, etc. For them to become worthwhile productive 
members of our society there must be an attitude of aware- 
ness of self-worth, so that the environment.:of the child 
must be that of varied stimuli enriched to match the child's 
scheme of looking at life. This again’respects the basic 
worth of the young person and respects his freedom of choice. 


Christian Education is total education for the total 
person and is the most exciting asrect of life for those who 
feel within them the SU Uaa ts worth of human service. 


PRESENTER! S COMMENTS 


FATHER DWYER: I have been ive iad with the deaf for the. 
past three years and have found it a great privilege 
to serve them. I have the highest resnect for what is 
being done for the deaf in this Province. My main role 
is that of the Minister of the Gospel and as. a renres- 
entative of the Roman Catholic Deaf in Toronto ard the 
Catholic deaf in Canada. I am involved mostly with 
individual cases and my basic theme is respect for the 
individual person. If we are involved with a respect 
for individuals, as individuals, we can offer better 
Services. 


The schools should nlace a strong emphasis 
on programmes of free expression. The calibre of work 
in all sectors must be the highest possible calibre. 
The deaf must be:concerned for others besides them- 
selves. Children should be given much more variety, 
more options and. choices in their methods especially in 
school. ‘ot enough deaf individuals remain in school 
until graduation... There as°a great needs for, highly 
trained people, especially in counselling the deaf. 
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PRESENTATION 3: Religious Ministry Presentations 


Ontario Roman Catholic Mission to the Deaf 
Father P. lionty. 


Spiritual ministration means the search to serve men at 
their deepest spiritual needs in answer to fundamental questions 
common to all men, such as: “Why am I here on earth?"; "What 
is my destiny?"; "If my destiny is thwarted, and I am ‘wounded’. 
in the roots of my being, how can I be saved?" If people, 
and in particular our young deaf adults do not arrive through 
their education and interaction with their educators at 
these questions (or at least their substance) then, I fear, 
they will not even be ready to "hear" the Christian response. 
In such a case, we feeltheir education has failed at its 
deepest meaning, viz. to draw forth from the individual an 
inner resource for coping with life, not just materially, 
but coping as an interiorly integrated person. 


Spiritual ministry, therefore, is concern for the whole 
person: there is no split between body and soul. A church's 
concern for ritual which’ is cut-cff from life is, of course, 
meaningless. And so our involvement, as well as the Sunday 
worship service, must take us to the courtroom, to Children's 
Aid Services, into family-counselling, marriage-vreparation 
courses, adult education, etc. 


For purposes of convenience one could focus separately 
on several areas of concern according to the approximate 
age or time brackets: | : 
School-age 
Pre-marriage 
Young married. 
Family area 
Old-aged 


Committment: 


While the Catholic Mission puts emphasis on the 
Sacramental system, attendance at Mass and Sunday worship 
as a sign of membership in 2a visible Christian community 
(in fulfillment of the Lord's injunction: "So this in 
memory of me."},we are at present seeking to lay emphasis on 
our common: brotherhood in Christ, Son of God and Saviour, 
with all members of the Christian family. .I think today, 
more than ever before, those involved in the ministry feel 
the need for radical christian committment and such a committ- 
ment is easily seen to transcend denominational boundaries. 
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Attitudinal Values: 


Deaf people especially, need simple straight-forward 
guidelines. So many of our young deaf adults, and even older 
ones, become lost and confused under our system of a 
plurality of standards. Even forgetting for a moment the 
idea of a radical committment, so many are disorientated in 
not having any solid inner standard. HeNCe Ltt Goce iLL le 
good to offer courses in adult education, spirituai retreats, 
etc,, 1f the inner quest and self-direction is not there. 
This is reflected, by way of example, in the socio-economic 
and domestic arenas, where so often self-regulation is 
governed by a whim, by a trivial external circumstance or by 
misunderstanding. (‘My boss got angry with me so I quit my 
job:") Through defect of experience in Snegirerens positive 
attitudinal values and not having been taught previously to 
deal with similar situations, the person.cops out or does 
not cope. . 


Doctrinal clarification, Scripture courses, moral 

counselling are important for spiritual ministration, but 

they better confront misplaced attitudinal vaiues or they 
will fail. For example, try teaching or exhorting: ‘Seek 
first the Kingdom of God...." if the pervading ethic indicates 
that material or vocational success is the only really im- 
portant educational goal. The very air you breathe will be 
working against you! If the religion program in the school 

is shunted aside as a thing of minor value, given token support, 
or just trotted out for display on special occassions, this 
attitude is quickly and nonverbally conveyed to the students. 
I believe young deaf persons are more dependent than hearing 
people on their "specialized" educators for acquiring a value- 
System. "You-teach-by-what-you-are-more-than-by-what-you- 
say'' is particularly apt in this case. So. that educators 
with strong spiritual roots and values leave their impression 
more markedly; similarly in the case of misplaced values and 
absence of any spiritual £a3.th,. 


Looking Ahead: 


Three educational goals for a spiritual ministry: 
(not to be confined to the clergy') 


1. Ministry directed toward educators of the deaf that 
will help foster self-giving dedication, combining 
strong principles with broad vision. 
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Ministry of reconciliation and communication, seeking 
to bring awareness to the community-at-large: 
interchange on a personal level seeking to respond 

to the deepest needs of the deaf. The Church should 
be a catalyst for communication. 


3. Ministry of teamwork. Christian ecumenical co- 
operation is essential today; likewise the involve- 
ment of adult deaf Christian leadership. We forsee, 
for example, the importance of christian "Live-in! 
Situation for religious education. The christian 
family camp, leadership-retreat days, etc. 


FRESENTER'S COMMENTS 


FATHER MONTY: The realm of education is wider than simply 
that available in schools. The problem facing the Roman 
Catholic Mission'of the Deaf was to define exactly their 
role and responsibilities. What is:a priest to do when 
he is asked for advice by a family who has just heard 
that their child is deaf. He is a. representative of his 
Church, he does not respect one institution more than 
another. However, it:is of importance to facilitate 
communication. The main educational goal is one of 
reconciliation and communication. Thus he has two roles. 
On one level the role of communication of the Gospel. 
Oni a wider level- the role of reconci lange ditrerences. 

He must assist the deaf person wounded by our failings 
or the failings of society and assist him in reaching 
his potential;.;,It/is not just a question of preaching 
but of helping society to accept him more appropriately. 
It is important to work as a team and not as an isolated 
individual. We:have a lot in common, sons of God, 
brothers in Christ, bringing this witness to the deaf 
person. There should be more of a living in situation, 
a council working together to try and set a wider 
religious community, a weekend camp, a family camp, 

the adult and young deaf working together. 
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PARTICIPANTS’ COMMENTS 


PARTICIPANT 1: There is success in religious efforts. Some- 


times it is not immediately arparent, but it shows up 
much later. 


PARTICIPANT 2: 1 would like to ask one of the Ministers, 


perhaps Dr. Rumball, how a Minister is able to rationalize 
the concept that there is a Church for the Deaf, social 
groups for the deaf, a camp for the deaf, ith the stated 
desire for integration of the deaf with the hearing. 


DR. RUMPALL: The camns can have and do have hearing children 


included, This can also occur in the Church. Some deaf 
children are nlaced in homes with hearing children. 
Special needs must be recognized. It cannot all be 
integration at this time, but wherever integration is 
possible that should be the long range concert. In 
another snhere it would be very useful to have deaf 
teachers teaching deaf children. 


PARTICIPANT 2: ‘’ould you suggest that there might be some 


benefit in hearing children being involved in schools 
for the deaf? 


DR. RUMBALL: Yes. Some children have difficulties accepting 


their parents deafness. Such children might very well 
be involved in special nrogrammes where they would see 
the common problems of deaf individuals and realise that 
the deaf are not always outsiders and there is something 
very special about them. 


FARTICIPANT 1: Metro has tried an experiment over the nast 


three years in which four and five year old hearing 
children are integrated with deaf children of three, 
four and five. It was more successful to have hearing 
children integrated with the deaf rather than the deaf 
integrated with the hearing... Deaf children in a whole 
class of hearing children withdrew from activities. 
The teachers did not know what steps to take. On the 
other hand, a teacher of the deaf is also trained in 
teaching a hearing person and knows what to do. 


PARTICIPANT 2: The Ministry has agreed to project a fund at 


Queen's University in which the subjects are half hearing 
children and half deaf children. This rroject in the 
area of early play is underway at the present time. 


PARTICIPANT 3: JFerhans the training programme for teachers 


of the deaf should be made available to other teachers 
who have a very limited knowledge of snecial education. 
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PRESENTATION 4: Adult Deaf Organizations Presentations 


Ontario) Council cf ‘the Deat 
Mr’. Guy Lively 


The Ontario Council of the Deaf is comnosed of all major 
associations of the deaf in Cntario. The active members have 
provincial, national and international connections. ‘The 
C.C.D. is considered an umbrella organization and attempts 
to identify the needs and problems of the deaf and brings 
these concerns to the anpropriate government and community 
organizations for action. The 0.C.D.‘has resronsibility for 
the deaf, but without authority to dictate and because of 
this, is in a very real sense the creature of our members 
organizations. 


The Ontario Association of the Deaf is considered our 
spokesman where: matters on education of the deaf is concerned, 
so this raner is to be considered secondary or in tandem with 
theirs 


It is not often: considered that the raw material that 
the schools have to begin with can at times be thought of 
as impossible to educate. Some also can be classified as 
little monsters that take years and years cf patience, 
understanding and enlightened teaching before they can be 
accepted into the normal stream of civilization. So we'must 
give credit-where creditiis+duejyeto the teachers) and the 
Schools for the Deaf that-turn out graduates‘ that can com- 
pete in the life we lead today. That the schools'do a 
marvelous job is conceded. Jlowever, it will also be con- 
ceded that nothing is per yes Tease in itself and things can 
always be improved. 


Some of the rarticipants in this seminar are aware of 
the problems the deaf Be Gome are not. So perhaps ‘a 
short explanation would be good on that. you atieican see 
matters ion a deaf rersen's noint of view. : 


It: is estimated that one in ten have a hearing deficiency 
ranging from the slightly deaf to the totally deaf. ‘As the 
population of Ontario’is about 7,700,900, ‘nercentage figures 
can be surprising. However, with the use of hearing aids, 
quite a few can be considered only hard of hearing neople. 

There are an estimated 13,00 totally deaf in the nrovince 
of Ontario. 
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These figures can be rather startling, but when consi- 
dering sight and the number of people that wear eyeglasses to 
improve their vision, then these estimates will appear credible. 
Due to medical advancement, thereby enabling people to live 
longer, industrial noises and other factors, the average 
figures are increasing, not decreasing. 


Deafness is an invisible handicap and because of this it 
is not recognized as a handicap. People that have a hearing 
impairment are not normal in one sense of the word as comnared 
to people with normal hearing. Thus to some pneorle, ceafness 
can be a nroblem that is almost insurmountable, simnly because 
they are in a,situation where; they must:irun) torkeep’ in the 
same place and run twice as fast to move on", 


What then is the true nature of the deafness handicap 
and its rroblems? Comvaratively speaking, while blindness 
separates man from things, deafness separates man from man. 
So the deaf are not different than the hearing, Lut senarated 
from them by the lack of normal communication. They have 
the same intelligence and competence, strengths and weakness, 
yet, because of an historic misconcention that they are in- 
ferior, they are,limited anj their) opportunities by Society, 
business and education. Their hurdles are not part of their 
handicap, but imposed because of it. When signing the bill 
to establish the Rochester Institute for the Deaf, L.B. Johnson, 
at that time President of the United States, said in part, 
"Deafness is not and need not be regarded as the handican 
that men thought of it in the past. Given the opportunity, 
the deaf can fill a wide array of useful rositions in in- 
dustry and professions throughout our society". 


In the beginning, the hearing imnaired were called deaf 
and dumb. Then it came to nass that it dawned on our ed- 
ucators that some of the deaf could be taught to speak,so 
the word dumb was dropped and we became "The Deaf". 


The word "Deaf" <oes not include "Hard of Hearing". 
The hard of hearing can use hearing aids which can make them 
apnear normal. However, the naternalistic and condescending 
attitude towards the deaf, the "can't" can't syndrome so to 
speak, is very much in evidence and the reason should be 
explained and considered. a 
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When a child with normal hearing begins school his voc- 
abulary is good. He has all the basics needed, picked up 
from playmates, family, radio, and T.V. This is not so with 
a deaf child. He starts at the beginning when he starts 
school. He does not even knowrthe name of his father or 
mother or what school is meant to be. This, let us say, 
is a three to a six year handicap and if the so-called oral 
and lip-reading method is used and so-called speech has to 
be learned in. addition to school work, this puts him back 
even further. . 


The number of methods used to teach the deaf are begin- 
ning to be unbelievable. 


Education of the deaf began with the use cf simple 
Signs, then fingerspelling was added and used sometimes. 
It followed that,parents hoping to have their deaf children 
appear normal, opted:.for the lir-reading or oral techniques, 
which has been in. vogue for many years. Publicity regarding 
the oral method was so strong that there came into force a 
deplorable tendency, a wide snread belief that all deaf 
persons of normal intelligence can speak and lip-read and 
are retarded.if,they cantt.) Nothine .could be further +sfrom 
the truth. 


Finally, ecause so many deaf were leaving school 
functionally illiterate,.it began to dawn on our educators 
and rnarents that nerhans: the lin-reading method was not the 
ideal medium and rroronents of Total Communication utilizing 
all methods possible, signs, finger-snelling, hearing aids, 
electronic systems, oven integration, «as adopted. So it 
seems that the deaf children are now in an ideal nosition 
to acquire an excellent education. We beg to differ, so let 
us explain. 


Total Communication in itself is not a method. It is a 
way of making yourself understood. It is concerned with the 
ability tc get ideas across. Total Communication in the 
classroom means adopting avmethod to fit the child and reack- 
ing each individual child on kis own level. The idea seems 
perfection in itself, RQWOMG is it has led to chaos in the 
classroom . ii i 


Tt is. a fact that teachers of the deaf have a vested 
interest in their jobs..~ After many years teaching, the 
attitude .of.'"'l. know best: -fer*yeu" is prevalent. Many re- 
sist change. Others. have’ bastardized the whole idea of Total 
Communication and have become armed camns. ‘70 name some: 
There is the 'meslan Camn, Siglish Grouns, Cued Sreech Adher- 
ents, Manual English followers, Signing Essential Fnglish, 
Signing Exact English and the Linguistics of Visual Enelish 
apostles. 
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We could continue ad infinitum, ad nauseum, but we think we 
have vroved our point that followers of one system as com- 
pletely opvosed to any other system are not reaching the 
individual needs of a deaf student in class. As previously 
mentioned, the teachers have a vested interest in their jobs 
and must support the system they think ‘best. °°Phis of ‘course 
leads to another syndrome. 


"The Pretend Syndrome" is explained as follows:, The 
pupil pretends he is understanding the lessons and the 
teacher supporting any particular method pretends that the 
pupil understands the lessons. 


Such being the case unon graduation, depending on the I.Q. 
of the graduate and the method used, reading ability on the 
average will be.on the grade five level or under. This 
statement means that 30% to 50% of the deaf graduates will 
be functionally illiterate and 60% of the balance will be 
one-half. Participants will be used in the wrong sequence 
and correct English Syntax is an imnossibility. 


in example 1s an excerpt trom. a letters. Woule vou bikes 
to give me fifty piece of finger-spelling? TF meet good 
friend people. They wants to learn how finger-spelling.' 
In correct English this letter would read ... Would you please 
send me fifty alphabet cards. My friend would like to learn 
finger-spelling.""° Words sucheas “postdated’, “intesration’ 
or “marital” can cause problems especially if a job applic- 
ation ferm is to ‘be filed out. 


It is proven fact that in Canada 95% of the deaf working 
populace are in the laborers class and only 5% have reached 
a professional level. Figuratively sneaking, the deaf 
populace then are “hewers of wood and drawers of water". 
The sad thing is that many deaf persons have above average 
I.Q.'s, ‘ut because they cannot communicate with a ee 
person, are downgraded and disregarded. 


Tie foregoing paragraphs concerning the education cf the 
deaf should not be considered as an attack on the methods 
used to teach them. Rather they are inserted to emnhasize 
the difficulties the schcols have in educating the deaf child. 
As all children are individuals, one method of teaching may 
not fit the needs of one deaf child while it may do well for 
another. Thoreau puts this quite aptly when he said "If a 
man does not keep pace with his companions, verhaps he hears 
a different drummer. Let him step to the music he hears 
however measured or far away." 
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Somebody has said that the biggest handicap of the deaf 
man is the man with so-called "normal hearing". As noted 
previously, there is a deplorable tendency, 2 widespread be- 
lief, that all deaf persons of normal intelligence can speak 
and lip-read and are retarded if they can't. Nothing can be 
further from the truth. To understand lip-reading, one has 
to have a gift from God. Hearing neople have remarked that 
they are hopeless with math or geography or history. Does 
1t not occur to you that lip-reading can be a hopeless sub- 
ject to some deaf? Speech can be a monotony of grays,dif- 
ficult if not impossible for the man on the street to 
understand. 


There is. a new policy now in effect, that the teachers 
of the deaf in the Ontario Residential schools are to use 
finger-spelling where necessary in order that their inst- 
ructicns will be understood. Although it seems easy, some 
teachers are certain to have difficulty when learning to 
finger~spell and others will find! it)-an’ impossibility to 
read the hands of others. Nevertheless it is now Government 
policy that finger-spelling must be used on occasion. Sé 
equate the teachers problems with finger-snelling and the 
deaf with speech and lip-reading, then all we can say is 
"Fair exchange is no robbery". 


It’ should be pointed out that the Deaf have little to 
say concerning their own destiny. After all where speech 
is considered primary with key language development secondary, 
but more important, can effect anyone's future. Beginning ~ 
with the: school’ years, matters’ are’ decided for them. ”: 
Another fact to consider is that the great majority attended 
residential schools. There everything was done for them 
and they were sheltered from the worries of an outside world. 
Methods are changing now and integration is better, but some 
people become so indoctrinated during their school years, 
they need assistance all their lives. Rev. Robert Bauer of 
Edmonton said "The deaf, in many ways like the Indians, had 
been taught net to question’- just to’ accept”.. Hearing 
people have said "We know what you want and need, ‘ere it is". 


Make no mistake, teaching methods are improving all the 
time. Which means better educated deaf, which means a more 
articulate deaf population able to make thcir opinions known, 
which means the schools can't win nor can the Ministry win 
because of the simple reason that the better the teachers 
instruct, the biggér the Achilles heel they make for themselves. 


Page 36 


For many years except for school superintendents, the 
people in eutherity who make the’ decisions affecting the 
education of the deaf wore faceless persons never seen by 
the deaf or the parents of the deaf. The Ministry is to be 
commended that this situation is now being corrected and 
officials are now meeting with the Deaf Community to hear 
their points of view. The Ministry anc its advisors should 
also accept praise for holding this two day conference, but 
why let it end here? Will unilateral decisicns continue to 
be made at a later date or will the Ministry listen to the 
people concerned? Is it necessary to have confrontations, 
letters to the editor, trial by newspapers and bitterness 
on the part of many? We think not. 


Concerned friends and educators of the deaf have begun 
to realize a grave injustice has been done to us: That we 
are no longer helpless persons to be guided by the nose and 
fully able to make known our needs and desires. The George 
Brown Colleges now have an advisory council with three deaf 
persons on the board representing the Deaf Community. The 
Canadian Hearing Society has recognized this fact also when 
eight deaf members were elected to the board of directors 
and a deaf vice-president to the executive. So in other 
words "The I know best for you is final‘ syndrome has gone 
the way of the dodo. | if 


We hope we have not exhausted your patience by repeating 
Situations that many of seminar participants are familiar 
with, but we felt it was’important that we put it all to- 
gether, to get a clear picture that a voice is needed from 
both those for and of the deaf. The deaf may not be listened 
to, but atileast they could) be: consulted.. Yhyrnot then 
shouldn't the Ministry consider the information of an advisory 
council. ‘The Council could consist of renresentatives of the 
deaf themselves, the parents of the deaf, the clergy, the 
teachers, the associations for the deaf and other members 
of the deaf community with the chairman being representative 
from the Ministry. | | 


he Council would not be a Board of Governors with powers 
to dictate, but rather a council where pertinent matters 
which affect the deaf can be drawn to the attention of the 
Ministry for decision. Likewise programs the Ministry is 
considering would be put before the Council for discussion, 
advice or criticism. If this suggestion is adopted the dis- 
jointed efforts of the Deaf Community would become a family. 
The Counczl need not be top Heavy, but let it -anclude Tep- 
resentatives concerned with the education and welfare of the 
deaf. 


PAG ot 
It is our plea. Let' the deaf be heard. Are our voices 
in matters that affect our destiny to continue to be denied 
us? In our opinion the solution’ is simple. The answer 15 
to form an advisory council’ to the Ministry of Education. 


ONTARIO COUNCIL OF THE DEAF, 
TORONTO, ONTARIC. 
OCTOBERPIOTH PY 1] Eh 137 Se 
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PARTICIPANTS! OMMENTS 

PARTICIPANT 1: It seems to have been established that the 
parents of a newly discovered deaf child need an un- 
biased source of information. Such a source does not 
appear, to, exist in, thesprvesent systemay liasipoint 
needs to be more clearly defined. How can such an 
agency or media presentation be established for parents © 
in the hope of unbiased information? 


MR. G. LIVELY: ‘ferhans an advisory council could be estab- 
lished. This council should not be composed of emp- 
loyees from the schools. Independent neople should be 
on it. The superintendents could set up a meeting cf 
people interested in tice welfare of the deat. Repres- 
entatives from the Ministry could sit onthe council: 


PARTICIPANT 2: Could not such a group talk things over and 
speak to the neonle who have been through the system 
and have been intimately concerned with it? They could 
list the advartages and disadvantages and present to 
the parents "This is what you could follow . This is 
here... (This is there.” and then Jet the parents judge 
for themselves. The Parents Council has a diversified 
list of information and tries to give unbiased infor- 
mation. You cannot force parents to accept ideas on 
total communication, ete. This is not the choice of 
schools, but ‘definitely the choice of (uarents: 


MP. G. LIVELY: Teachers have considerable influence on 
parents. Parents accept the status quo, "What is 
good enough for you is goed enough for me.’ 


PARTICIPANT 3: Parents sheuld be given more opportunities 
to make the cheice of scheols. I do net see why this 
is net possible provided the province arranges to pay. 
If parents live in Toronto and feel strongly about the 
Visible Fnglish appreach, that is what they want for 
their child. It seems that it is only the shuffling 
of money that prevents them from having this opnortunity. 


PARTICIPANT 4: While all agree on full parental information 
being nresented, I do not feel it is realistic. Cur 
school will suggest and exnlain viable alternatives in 
the provision of hearing aids. Still. narents wish 
school staff to give particular advice and in most 
cases to make the final choice. Lay neople in the main 
exrect specific advice as to courses of action from 
professional people. In most cases, we would rely on 
the advice of doctors, dentists ourselves. 
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PARTICIPANT 1: Returning to Participant 3's comments, I 
would like to point out that the philosophy of the 
schools is to have the child go home as often as possible. 


PARTICIPANT 5: Xegarding paragraph 2, page 6 of the presen- 
tation. ‘there is a suggestion of autonomy, but until 
the student has developed, I doubt his ability to use 
freedom of choice. | 


MR. G. LIVELY: I mean that if a counsellor advises a child 
and the child goes through the school for years in the 
same trade, he ends up in that trade even if he has made 
a wrong choice. He may well end up being "A hewer of 
wood and drawer of water". 


PARTICIPANT 5: Yo you mean that an eight year old should be 
able to make his own choice of communication? 


MRivGs<LIVELY; -Iywould not like. to. be win the posation or 
giving a child. incorrect guidance. : 


PARTICIPANT) 25.) 4d Believe the, reference iSepropavly aarec red 
more to the older deaf. They are not consulted. The 
older student could probably be helped by the experience 
of the adult deaf. | 


MR. G. LIVELY: Once the adult deaf and also the older student 
is) lockech.into.a trade itpis. hard to ger, our. | 


PARTICIPANT 6: Once the children are through the lower 
levels, could they not be counselled as the hearing 
children? Give them a choice of courses. I know of 
one boy who was taught vocational work in a barber shop 
but he did not want to become a barber. So he quit his 
job and the Canadian Hearing Society has to have him 
retrained because he never accepted being a barber. At 
24 he is destroyed because he is in something he never 
wanted to be in. 


PARTICIPANT 7: When I was young I was told that I should 
train in the laundry. I never accepted that for myself. 


PARTICIPANT 5: It would seem acceptable if students in schools 
were to be consulted about the vocational programmes. 


MR. G. LIVELY: I myself have been stuck in a trade all my 


late. L cannot. cet .biveeor it. 
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PARTICIPANT 8: JI.would not like it to be thought that we 
just take students’ andweay “You do this? 7 -7A0lov oe 
time is spent going into a choice of vocations with 
students. Farents are consulted. ‘ith the credit 
system more and more time is being spent on thought 
about courses and choices. 


MR. G. LIVELY: to you have any counsellors who decide? 
PARTICIPANT 9: “e are moving intc the area of guidance. 


The aghoais have staftiowhose job it 2S tO explain ta 
the students the options: Gallaudet, George Brown, 
speci- il programmes, situations that may become evailable 
through the Canadian Hearing Society. At Belleville 
there is a teacher-counsellor-social worker whose whole 
job is to go te the home of children of any age and dis- 
cuss any kinds of school problems with parents. ‘ome- 
times the visits take place at weekend and holidays so 
that the students can be there. Students are having’ to 
decide younger and it is a real problem when they want 
to change their minds after two or thrée years. It -is 
not necessarily valid to say that pees a student 
took this course and was employed ina different one, 
that the trade course did not train: him in terms of 
ability, toyfake instructions the vaviiaty toepe.d good 
worker. 
.. G. LIVELY: What happens to the deaf: student who makes 
85¢ an hour? 


— 
ry 
| 


PARTICIPANT. 9: In situations such as that there is definitely 
something wrong. aed 


PARTICIPANT 4: 0.85.0D., Milton spends a good deal of time 
on on-the-job training. ~ Girls obtain practical lex= 
perience at the Milton District Hospital and Centennial 
Moaoee etc. Eoys obtain experience with local firms. 


MR. G. LIVELY: What cf the girl who would like to turn to 
accounting, but cannot read the textbooks or wishes to 
take typing, but has no hope of learning to type? 
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PRESENTATION 4: Adult Deaf Organiza tions Presontations 


Ontario Association of the Deaf 
Miss Flora Clark 
Mr. Gordon Ryail 


us to say how pleased we are to 
af people, we seek SPREE GU Oy, to 
any groups as possible in the hope 
nication we will create an atmcs- 
g d increased co-operation on 
all sides. When Neil Armstrong first set foot on the moon 
he said "It is one small step for me, but a vast step for 
mankind" “his conference will, we AOpS, be that one small 
step in the education of the deaf of this province which 
will prove to be the vast step into the future of improve - 
ments in that same education. 


First of all, cermit 
address you today. 5 de 
present our views to as m 
that through better cormu 
pnere of better Sides GoM 


In 1886 the Gntario Association of the Deaf was founded 
by graduates of the Ontario Scheol at Belleville. They had 
the great vision of providing a means whereby the more res- 
ponsible deaf might help their less fortunate brothers and 
sisters to a better life. The struggle has been long and 
often dark. ‘e have hac our allies and also our enemies. 
iiost often we have met with indifference. We have never 
askec much. /. place to stand in a province that is said to 
be a place to stand. We pay our taxes in the same proportion 
as do hearing people. Like them, we vote for our members to 


© 
the Provincial Legislature. There are rather more than 13,000 


ceaf adults in this province.. Ye feel that we have the same 
right as do others to have our viewpoints honoured and our 
chosen representatives respected. iow as requested, we pre- 


sent our concept of the manner in which the deaf of. mess 
Province should be educated. 7 


Our Association has, since 1886, been in firm support 
of the thesis that all available means to educate the deaf 
should be used. We el that singic methods are inadequate 

to reach every child. Of course. we tend to endorse the use 

of fingerspelling and/or other manual. means of communication 

to support. and round out the use of speech, lipreading and 
writing. We also request. that more use be made of eraruahes 

as advised.on page 66 (Section Children and Youth, paragraph C) 
of the Advisory Handbook on Special Education. And further 

to this advisory recommendation, we request that deaf adults 
not be limited to planning and/or advisory committees, but 

that those who show interest in, ability for teaching and 
acceptable personal qualities, be trained and hired as 
teachers, counsellors and support staff in the various branches 
of education and para- bducat aan provided for ‘the deaf. Ma 
realize that first steps have already heen taken in th 
direction and are pleased, but we feel that it should be an 
established policy, and not a token display. 
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Having read the .Ministrysof Education's qores Ci aaeaae 
prior to forming our own ten-point expanded discussion, we 
feel it would better serve this Conference to dispense ‘with 
our discussion and comment upon the Ministry's presentation. 
It is very well thought out and provides ,:cn paper at icast, 
a reasonable guideline for immediate implementation. We | 
hope you will most certainly abide by your decision to in- 
clude adult deaf, furnished with unbiased interpreters, on 
your Superintendent's Council... You will be providing your- 
selves with a possible source of a contact with the end- 
product of your years of educative effort and will have 
available a means of explaining the extent. scope and Lamaute 
ations of your efforts to the deaf community at large. 


the general aims seem fairly reasonable in theory and 

if practiced as stated with consistency enous bear some 
fruit. However, we question the paragraph beginning ''The 
aim must be to develop language and more language ---". "e 
realize that the development of language in the hearing 
child is presently undergoing a thorough theoretical re- 
vision and. although we ourselves are not teachers, we have 
long felt that, "Straight, English fon the, leat) his Jonewoiecie 
causes of the language problem. It is not, parden us, Canajeni, 
ch? However, we feel that with more intensive pre-school 
work with the family and child, 2 great deal of this problem 
Gee be alleviated. We feel that shopwork should not too 

hastily be downgraded unless there is no other way to handle 
the budget. There will always te 2a proportion of deaf so 
situated either by physical and mental endownment or by © 
the exigencies of their family environment that they will 
have no means of learning a trade, save at the schools. It 
will, perhaps, be possible to arrange for senior students 
to be moved from one to the other of the schools where there 
might be opportunity for the student to learn a trade. We 
are actually. thinking of students from Regions 1, 2 and 3 
who will likely continue to have fewer opportunities than 
those whose homes are in more populous centres with wider 
choices ‘and: better facilities | 


The aims for the pre-school deaf are rather good on 
paper, but we feel again that there is some hidden inadequacy 
present. “Ferhaps we should mention here, that besides the 
deaf, there are in this ‘province other groups which are 
educationally disadvantaged. Again these are Pegions l, 2 
and 3 where the prceblem is augmented by the fact that the 
larger linguistic groups are French and Cree speaking families 
and not English. To be prepared for Residential school the 
child must be acquainted with English. F 
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The Ministry's aims for primary, intermediate and senior 
students arc reasonable, on paper. They should be firmly 
enforced. as stated and teachers and counsellors given every 
encouragement tc instil a thirst for higher achicvement. ‘e 
would appreciate a close watch being kept on student - school - 
family inter-action and PN ERY effort should be encoureged 
to draw out the personal feelings of the student so that 


correct social and ay te attitudes can be nurtured at every 
stage. 


“eé have reac the communication policy of the Schools 

for the Deaf and, though we feel that it might have been a 
trifle more enthusiastic in the area of promoting finger- 
spelling among the parents, we are fully cognizant of the 
difficulties encountered in large institutions when changes 
must be made in established procedures. “e would like at 
this point to suggest a course in Manual Communication in 
conjunction with Senior Literature as an aid to creating 
cultural awareness and understanding of the vossibilities 
for personal satisfaction and public pleasure in our vast 
Shakes of story, poetry and drama. Flease do not misjudge 
us. We are not critical of the educators per se, many of 
whom are really great people. It is our earnest desire that 
sede and all deaf recieve the very best when and where pos- 

ble and not be left uninformed, + isinformed or locked out 
of those very processes that are intended to benefit their 

LVES. 


Of their lives after school when the deaf take their 
place with their fellowman, sre need speak but little. The 
community at large is often willing to provide help to the 
handicapped at every opportunity. There are many citizens 
with that grace from God which bids them help their fellow- 
man. Free of charge. But they need a source to turn to for 
unbiased information of the factual sort. Not the idle 
vaporings that one is faced with on the radio from time to 
time, much of which does not enhance the self-worth and natural 
independence of the deaf person. We are in favour of community 
involvement on Boards of Governors of Schcols for the Deaf 
as projected in New Dimensions of December, 1971, Section (1), 
paragraph (b), vage 5 and as a matter of curiosity we wonder 
why such a Board has never been constituted and why no mention 
was made of such a board in the Ministry's presentation. A | 
fine and immediately available project for every community 
in this Province is to prepare reception committees for the 
Hearing Screening van. The deaf are not all willing to get 
involved with the general community, but most are both willing 
and capable and it ought to be perfectly clear to families 
and friends that the deaf should be accepted at the same 
social level as their family and also given. the opportunity 


to improve their social status if they so desire. if the 
Kennedeys can admit to having a retarded child, so can Canadian 
families admit. to having a deaf child. All ... uave’ come short 


of the glory of God,'so why hice it? 


Page 44 


Why suffer in silence, why go it alone? Community life begins 
at the family level and ‘the deat will better fac in ifthe, 
are encouraged to participate and the community is not misled 
into thinking that intelligent deaf can all lipread and only 
retarded deaf cannot lipread. 


In the matter of Workshops and Seminars we would like to 
point out all the major workshops and seminars on deafness. to 
date, in this province at least, were given their impetus 
through the unceasing labour of involved and committed members 
of our Association. We are therefore deeply interested in 
maintaining an on-going series of workshops and seminars in 
every area of hearing problems. We suggest that the discus- 
Sions and findings of such workshops and seminars be carefully 
documented and made generally available. Possibly through 
public libraries. And at Legst, through lists (in Government 
publications. There is certainly no need for a policy of 
secrecy and professional seclusion in handling the problems 
of the hearing impaired. "No néed to tiptoe and whisper in 
thespresence of the tcceat. 


We will now turn our attention, to the matter of post: 
elementary education, since = as is well-known, the present 
education of the deaf stopseat the last level “ot cattainmenc 
available or the age of twenty-one, whichever comes first. 
it 2s said by warlous Critics) to be somewhat below the Grace, — 
xs Level. Nevertheless ,. some, attempt 1S being made, mosuly 
at the instigation of the deaf themselves with the assistance 
of concerned parents, tojprovide jan, equal secondcaty —sciool 
education. A few tentative steps have been taken in this 
direction. We assume the George Erown College was a little 
OverT-enthusiastic 4n 2Cs presentation Sout et hate eaecept dic 
since in this province, any organized secondary school level 
for the deaf is an entirely new species of animal. We hope 
the projects in various other community colleges will be 
improved and advanced, especially in the less populous areas. 
We also hope that the Ministry is prepared to give full, and 
positive consideration to establishing a University-level 
program for the deaf and hard-of-!:earing which will include 
interpreters with the ability 10 handle. everything rom 
AnaVects: tor Zooldcyv., Soinece ne MiniStry saw sl NOG we 
include any mention of higher education or teacher-training 
we may be permitted to assume, quite naturally, that the 
Ministry: intends to maintain an intransigent stance in this: 
area or, perhaps, assumes that all the deaf of any ability 
will go toa Gallaudet and, since the Commission on Post- 
Secondary Education in Ontario Failed to achieve professional 
acceptance of the degrees of graduates of most colleges and 
universities outside of Canada, the Ministry perhaps feels 
the deaf do not have the chance of a snow flake in Hades in 
this area and should stop asking. We will continue to ask. 
We realize that mountains, aside from an act of God, can 
only be removed a.‘stone at a time. Ne will proceed to remove 
those stones. 
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Having touched upon the most general areas of education 
for the majority of deaf, let us now turn to the minority of 
deaf, namely, those who suffer from additional handicaps. 
Others perhaps, have fuller understanding of this problem, 
and we know that a class for the blind-deaf has been started 
at Brantford and classes for the disturbed or retarded deaf 
are at least in existance. But what is planned for deaf 
who are cerebral palsied or on crutches? They often have 
minds as good as others. What is planned for them? We hope 
not merely Sheltered Workshops, out a full course of education 
according to the General aims of the Ministry. 


As to the Hard-of-Hearing and the various day schools, 
we have little knowledge. .We feel that..tthose, who canuse a, 
hearing-aid to advantage should go to a regular school. 
Since,. according: to, Dr.. dohnvGilbert,,a hearing,aidd asa 
source of probable hearing loss through noise pollution, we 
feel that many of these students will need eventually to enter 
a deaf program. lLut they should be given every chance to 
attend a regular class provided they understand speech and 
provided itheiz, parents gnaeteacners, are not, usangy they) Pretend 
syndrome" as Mr. sively so aptly names it. 


And now, ladies and gentlemen, we thank you for bearing 
with us thus far. We are not experts in any system of . 
teaching and educating the deaf. We are only experienced 
in being the end-product of the system in use in this pro- 
vince wince 1935.4) Some Of usi have, vy chance, Deen better 
endowed in one talent or the other. The.same.is true of 
hearing people. But we would prefer that we were so educated 
that we might better use what talents we have.’ To the Glory 
of God, for the welfare of the state or for our own’ personal 
satisfaction. 
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PARTICIPANTS COMMENTS 


PARTICIPANT 1: It is good to hear at this conference from 


people who are actually deaf and know the problem first- 
hand. The rest of uswarceconcerned- €1thes throusheo. 
jobs or positions or being parents. “Wer try in every 
way to understand the problem of deafness, but only 
approximate in understanding. ‘e should listen very 
carefully and consider very carefully what the deaf 
individuals have to say. | 


PARTICIPANT 2: <egarding your reference on’ page” Sto the 


el 


communication policy ofthe schools not being more en- 
thusiastic’ in’ finger-speawing . “it shougaibor cle doa, 
recognized that the right’ of a parent’ carries consider= 
able weight in selecting which school his child should 
attend. Although our communication policy has the prime 
goal of introducing Visible English, we have to leave 
the option of the parene’ objecting to this enpigcic. 9 
the introduction of finger-spelling is acceptable to 

the adult deaf community, the Ministry could use their 
SUppOTt 4h enconurapingwa, CONCENTTaAtLiIOn Onn tie Vso. 

Vis Tblet hing tsi, | 


F, CLARK: Farents do not get enough information regard- 
ine. they kindVoticlass the child takes, srogrammes avail- 
able for the deaf, etc. When parents find they have a 


deaf child théy are paralyzed by the complete disaster 


before them. They know only how to communicate through 
speech a and cannot see beyond) this’ fact.*” They cannot 
envision a mode of communication on a daily basis except 
through speech. 


PARTICIPANT 3: Special education for all special children 


ig currently being given every consideration by’ the 
Minastry of Education. Task forces and committees are 
meeting regularly to study what the needs are and how 
we can meet then. 

You, vefter on. page 2 of your presentation to an 
article in New Dimensions. The Ministry is concerned 
about the directions they should take in special educ- 
ation. The position paper in New Dimensions was written 
to draw reactions from the province. The point suggested 
in the paper did not indicate that the Ministry intended 
to proceed in that direction. The matter of a board of 
governors for schools for the deaf was one with which 
many did not entirely agree, but it was placed in the 
paper as an alternative for reaction. Those who reacted 
to that point thought that such a method could very,well 
be a retrograde step in our aims and objectives for the 
deaf. Ur. Demeza has laboured for years to try to re-= 
duce the isolation of O0.S.u., Belleville and:move the 
school closer to the educational system of this province. 
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In recent years individuals from the Ministry have 
visited other jurisdictions throughout the province. 

The schools have been set up as resource centers. Many 
schools are now visited at the request of local educators 
for assistance in planning and establishing programmes. 


PARTICIPANT 4: J-iss Clark and Mr. Ryall have not really ex- 
perienced profound deafness from birth and neither is 
the child of a deaf parent. It has taken them many 
years to bring them to the point of knowledge they now 
posess. Today we have hearing aids and electronic 
machinery which we did not have at all when Flora and 
Gordon were growing up. It is a different world in 
many respects. sSome parents are so emotional over the 
oral aspect of education that they refuse to allow their 
children to speech-read or anything else but put on. 
these gadgets. Some will be successful, but they will 
have to find out for themselves. The parents and child- 
ren will have to live through the experience themselves. 


PARTICIPANT 5: I am pleased to note in Mr. Ryall and Miss 
Clark's presentation the stress on the need for parents 
of very young children to be involved. ‘*hatever method 
of communication is used whether oral, Visible English, 
or total communication, I am sure you will all agree 
that much depends on the earliest possible beginnings 
in the life of the child. The use of Visible English 
recognizes this need for early stimulation. 

I am also pleased to note that your presentation 
recognized the difficulties of schools which serve the 
remoter. regions. 


PARTICIPANT 6: If do not agree with the remark that there are 
certain things the parents are going to have to go 
through. Parents can make decisions despite their own 
emotional upsets. Objective information to make people 
understand their children is not available. I hope we 
can develop this information so that the parents will 
have an objective picture. 


PARTICIPANT 1: There are three persons at this conference 
who have been through the shock cf finding their child 
is deaf. Parents must do their best with no knowledge, 
no personal experience. ‘they must follow first the 
recommendations of the doctors and later the recommen- 
dations of the educators. If they say it would not be 
in the interest of our child to learn finger-spelling 
or signs, then we follow blindly because the first con- 
cern is for the child and how well he can be educated. 
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PARTICIPANT 7: Most of the young parents today are listening 
to the experienced older parents who have children who 
have gone on to graduate. Many today do not blindly 

_ follow any one methodology. They are more openminded 
about methodologies. The Ottawa Parents group does not 
try to persuade perents to relinquish any ideology. 9We 
try to offer as much: information and guidance as possible. 


PARTICIPANT 8: I would like to point out that George Brown 
College is prepared to give equal opportunity to deaf 
persons in the area of staffing. 
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PRESENTATION 5: Canadian Hearing Society Presentation 
Mr. R. Armstrong 


INTRODUCTION _ 


The Canadian Hearing Society has on its board of Directors, 
representatives from many association/ organizations of and 
for the hearing-impaired. These organizations have varying 
philosophies and objectives. The CHS therefore, cannot pre- 
sent a position, which would, in 111 parts,..have unanimous 
approval of all its members. this paper represents the think- 
ing of the Executive Director and staff supervisors and has 
received the general approval of the Executive Committee. 


AIMS AND OBJECTIVES 


In any discussion concerning the education of the deaf, 
one, but only one topic would be methodology... For the purpose 
of this paper methodology will not: be discussed, but. other 
equally important. topics will be. presented. 


The aims and objectives are listed below in point form. 
Each topic will be expanded upon further in the paper. For 
the purpose of definition, the total community includes the 
profound deaf, hard-of-hearing, individuals. and organizations 
working with the hearing-impaired. 


1. °° Education’ of the total community. 


II. -- Involvement of ‘the’ deaf in the decision maving process 
which affects their future: 


III. Increased and continuing audiological testing and 


sip ighh a 

i ame Byes sie! of optimum hearing- aids to all who require 
them. 15 : 

V. The = social integration of the hearing- impaired. , 


L'a oe Common Sina consistent opportunities for the hearing- 
impaired throughout Ontario. 


I. EDUCATION OF THE TOTAL COMMUNITY 


A) The general public must be educated in order that they 
may better understand the severity of the handicap 
deafness represents and an acceptance of the hearing- 
handicapped as equals. 


Page 50 


Education of parents to pogeensze the symptoms of a 
hearing impairment. 


Education of teachers and educators to recognize the 
symptoms of hearing impairment. 


Education of hearing children in all schools as to the 


problems and awareness of the hearing-impaired. 
‘the hard-of-hearing need to be educated. 


Older individuals need to be able to recognize the 
symptoms of a loss of hearing and be able to adjust 
accordingly. 


All need to be taught the benefits and problems of 
hearing aids and counselled in the proper use of same. 


All need to learn how to minimize their hearing dis- 
advantage in a social. setting and how to maximize what 
hearing: they have in conjunction with a proper hearing 
aid. 


.The profoundly deaf need to be given every opportunity 
to develop.their.fulljpotential. This «means /ascontanuous 


education program from infancy to old age. 


The pre-school period represents the criticalsyears of 
the development of communicative skills, Disadvantaged 
children and especially the deaf, often begin school 
with little hope of ever "catching up" to their peers. 
Every. community must have trained personnel to assist 
the parents of deaf children toward the development 

of an effective pattern of communication within their 
home. To be effective this should commence at.the 
earliest possible stage of detection and development. 
Training at this stage is likely best to be in the home 
or at least in small groups. Support personnel should 
liaison with the schools in order that adequate pre- 
paration may be made and the parents may, from the 
beginning, play a major part in the formal education of 
their children. 

The, Provincial.Schools. for the Deaf are to.be.con- 
mended for their teacher home visiting program. We 
believe this is a step in the right direction and aope 
that the program will be expanded. 


) 


B) 


C) 


D) 


1 


A) 


B) 


Iil. 
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We may leave the discussion of formal education, i.e. 
primary and secondary, vocational and post-secondary 
to those better qualified to speak in these areas. 

The CHS would urge that all of the above be directed 
toward preparing the deaf for employment in meaningful 
and gainful employment. Past history has shown the 
d<af to be often underemployed or unemployed. The 
suggestion we would make is for more opportunities in 
pre-apprentice or pre-vocational adjustment programs. 
This would require the assistance and co-operation of 
the various unions with regard to the establishment of 
educational programmes within their own ranks and 
supplemented by school programmes on union and manage- 
ment relations. ot 


Graduates of secondary, or post-secondary schools must 
be offered a continued educational program. Serious 
consideration should be given toward further develop- 
ment of support services for the deaf related to 
evening and/or part-time courses. 


Continuing academic assessment and vocational coun- 
selling should be available to every community of any 
Size in Ontario. This would require qualified personnel 
to assist the hearing-handicapped. 


INVOLVEMENT OF THE DEAF IN THE DECISION MAKING PROCESSES 


WHICH AFFECT THEIR FUTURE. 


Every area of endeavour to aid the deaf should involve 
the. deaf themselves, in a leadership or advisory capa- 
city.. The CHS is. committed to this principle. 


“Efforts should be made toward total community inter- 


acticn. ‘there should be a parent-child-teacher-social 
agency co-operation and involvement. The CHS Parent- 
Child Guidance Committee is applying itself toward this 
goal. 


The knowledge of recent deaf graduates should be 
"tapped" in order to evaluate the existing programmes 
and be able to offer suggestions and/or constructive 
criticism based upon their post-graduate experience. 


CONTINUING AUDIOLOGICAL TESTING AND SCREENING 


While this may appear to. be a medical, rather than an 
educational responsibility, the two cannot be separated. 
Unless a hearing loss is detected early and receives 

the best possible treatment, the individual's education 
will also be impaired. "Whether the habilitation will 
be through auditory or oral or manual language training, 
the earlier it is begun the more effective it will be." 


L.A) 


B) 


C) 


u) 


en 


IV. 


Y . 
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Early infancy "high risk registry" should be estab- 
lished and followed up at regular intervals with hearing 
evaluations. (As outlined in an article by Marion P. 
Downs; i.Ac, Henry Ke paiver, Mid... Sin tne een nies 
Pediatrics: Volo novwr0? Octover ara 2—) 


Early detection and diagnosis should not be regarded 
as a privilege for the few who happen to be highly 
motivated or located where facilities are available. 
Mobile audiological vans would appear to be the best 
answer. for remote areas of the province. 


To maximize educational opportunities, early remedial 


action must be taken. The hearing-impaired child must 
be provided with optimum amplification and regular 
audiological assessment. 


School Age: In all schools for the deaf qualified 
audiologists should be employed to guarantee the best. 
possible service. The goal must be optimum amplifi- 
cation for all. In regular schools there should be 
periodic testing and screening for all children with 
appropriate ‘referral for more detailed “assessment anu 
remedial action. 


It must be stressed that testing, screening and reme- 
dial. action will never maximize educational opportunity 
without qualified counselling in each step of the 
process. Furthermore, best results will occur only. when 
the family is involved in the counselling and an assoc- 
iated educational program. 


}ROVISION OF OPTIMUM AIDS WHERE REQUIRED 


On Wednesday, August Gti LO 7S an ed) volta. i ene 
Toronto Star made reference to Saskatchewan's legis- 


lation on hearing aids and early detection, and called 


for the provision of acceptable hearing-aids within 
the context of a government medical plan. Whatever 
steps are taken, the principle must be clear That fro 
person in Ontario should, py force or circumstance, be 
unable to acquire whatever support, prostetic, or 
otherwise which will permit him to maximize his or her 
POTENL ial, 


THE SOCIAL INTEGRATION OF ‘THE HEARING-IMPAIRED 


The principle educational objective must be to create 
in the hearing-impaired an ability to function fully 
in all dimensions of normal living. ‘this will mean 
that ‘we must ‘strive’ to™create independence and res- 


Voor 


VI. 
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Residential Schools: i.ave been performing a real ser- 
vice to the deaf. However, we are compelled to acknow- 
ledge certain possible disadvantages in separating 

the child from family and friends. mn attitude of 
dependence upon an artificial, secure, social structure; 
and isolation from the fabric of normal social inter- 
action. Livery effort should be made, despite the pro- 
ulems, to involve parents in school activities and to 
foster activities and integration between deaf and 
hearing children. 

We believe that maximum integration at the school, 
level will also lead to a greater acceptance and under- 
standing of the problems related to deafness as well 
as peraed the rigtert myths and misconceptions re- 
gerding the deaf. 


Local schools: {here practical, deaf children should 
attend regular schools. i.e approve of this principle 


and urge that all reasonable steps be taken to keep 


the child in his own home environment and to provide 

the family with ail possible support, both in and out 

of school. ‘e believe that the government should place 

a special emphasis (and greatly increased dollar outlay) 
upon support services for the deaf and other disadvantaged 
children, in all school boards. 


COMMON AND CONSISTENT OPPORTUNITY FOR THE HEARING- 
IMPAIRED THROUGHOUT ONTARIO. 


Everyone acknowledges that this is a good idea in 
principle, but deaf! children in remote areas clearly 
do not have available to them the benefits of major 
metropolitan areas such as Toronto. ‘ihe theory de- 
serves application in all the areas of concern 
previously mentioned. 


The CHS recognizes that enormous strides need to be 
taken and that we are involved in a common cause. AI1l 
groups represented here, in addition to other Ministries, 
are responsible. Lach must accept his share of respon- 
sibility for past shortcomings and his share of future 
committment and involvement. We:pledge our readiness 

to plan and work together and hope that all concerned 
will Join togetheran enthusiasm for what can and must 
be achieved. 
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SUMMARY 


ithe basic objective in an educational system should be 
to provide: the individual with the necessary knowledge and 
skills that will enable him/her to integrate and function in 
society. We believe that any discussion regarding education 
of the deaf must include early detection, public education 
and proper counselling at all levels. 


odds Early detection plays a major role in:.education. The 
hearing-impaired chiid faces a serious disadvantage on com- 
mencing a school program. he later the hearino-aoss jp. 
detected, sthe: greater \thepeducation «cf ‘the, Ghigwn ss eke ly to 
suffer. While his/her peer group has already received the 
basic requirements,for induction into, the educational (system, 
namely, the vital stimulus of communication, the hearing 
impaired child starts at a distinct disadvantage. iherefore, 
an adequate provincial, early detection program, is required 
if the: andividual is) to: maximize his, learning) potcene: ain 


Another problem is the child with a severe to moderate. 


hearing: |Loss already in a school system. this child as toften 
mistaken as a "Slow Learner", "obstinate" or in some cases, 
"mentally metarded ani Nhade teachers , protesstonalcpana 


parents: are able, to..necogni ze and are. on thealert omarcher 
handicaps, e.g. vision, perception, etc., they should also 
be taught how to recognize the symptoms of a hearing loss 
and how they are manifested. 


pepe: As the deaf and hard-of-hearing must functicn in our 
“rapid-communication”™ orientated society, the earlier an 
integrated educational program 1s; instituted, the better the 
hearing handicapped will be able to adapt and function in a 
hearing. world. | | 


Beka: The general public and professional groups must be ed- 
ucated to understand and appreciate the limitations as well 
as the potential of the deaf. They must be made aware of the 
aeaf community and problems therein. What will be the good 
of training skilled and academically qualified deaf indiv- 
iduals if prospective employers do net consider the deaf as 
productive employces? 


si Nc one appreciates and understands the problems of the deaf 
better than the deaf. Therefore, graduates of the system 
must. be involved in a continuing assessment cf the system and 
facilities. 


as Common and consistent opportunities for the hearing-impaired 
must be available throughout Ontario. This statement needs 
little explaining other than “consistent opportunitics™ wou 
include early detection, education, counselling and employvmen@. 
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PRESENTER'S COMMENTS 


MR. R. ARMSTRONG: It was not possible to assemble a meeting 


of the board of the Canadian Hearing Society before 
preparation of this paper began. Those who worked on 
this paper are Mr. Herb Montgomery, Placement Supervisor, 
Mr. Earl MacKenzie, Supervisor of Audiological Services, 
Mr. David White, Information Officer and Miss Inga 
Moreland, Information Officer. 


Equal opportunity for all persons in the province 
is one of our key points. The Ministry of Education 
has been able to honour this philosophy in the area of 
deafness to some extent. A second key point is a stress 
on the need for multi-discipline or multi-agency app- 
roaches. A third isthe need for support services in 
every community to assist the hearing-impaired from 
birth, or even before birth, to death. A fourth key 
point is that the deaf and the parents of the deaf must 
be involved in decision making at all levels. Sudbury 
is a good example of what is being done now educationally 
for the deaf, particularly for the hard-of-hearing. 


There must be opportunities for the French speaking 
deaf of our province. Our French speaking fellow- 
citizens must be able to receive adequate assistance in 
the areas of hearing-aids and vocational opportunitics. 
The appropriate responsible agency in areas traditionally 
not under education must be decided. Individuals should 
not be required to move to obtain adequate pre-school 
facilities for their children. While some boards of 
education provide facilities and others do not, there is 
not equal opportunity. 


There is a great need for sheltered workshops and 
halfway houses. 
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PARTICIPANTS' COMMENTS 


PARTICIPANT 1: Areas such as the provision of sheltered 
workshops and halfway houses do not fall under the 
jurisdiciton of the Ministry of Education. 


MR. ARMSTRONG: ‘Is the provasion. of such, facilities; the res- 
ponsibility of Community and: Social Services or the 
responsibility of a local Community Social Assistance 
programme? This is a critical question in the multi- 
discipline approach. We must also pay attention to the 
older person who becomes hard-of-hearing or deaf. We 
must pay attention to: the increasing problem of noise 
pollution. <A principle problem is obtaining hearing-aids 
for persons who are. incapacitated as far as their jobs 
are concerned. These persons may not be on welfare, but 
they need help. Where might one obtain a good speech- 
reading course? How can we best approach through a 
multi- disciplinary system early drug remedial action? 
There is a need. for educational programmes with a 

_ community residence and professional or para-professional 
‘individuals upon whom parents .and others can call. -The 
homeé-visiting programme operated by the Provincial Schools 
is a much needed programme. However, people should be 
able to receive counselling when they want it and when 
they feel the need for it. An occasional home-visiting 
service does not provide this immediacy of assistance. 

“There is a need.for,one .person ,to, be available atvalb: 
times to assist parents and children, etc. A principle 
request is that there be an organizational structure, a 
representative body, supplemented with representatives 
from M*nistries and the Federal Governments and the 
medical professicn. There should be an ombudsman. There 
should be periodic workshops. There should be working 
multi-ciscipline committees to examine problems and make 
recommendations. Some consider this the function of the 
Canadian Hearing Society and it is to some extent.. How- 
ever, the €anadian Hearing Society does not have the 
primary authority or the funds to provide this kind of 
an organization. te would like to call upon the Ministry 
TO. act. 2S Catalyst. in Ghicecea. 


FARTICIPANT 2: Is it possible to set up committees that have 
power to take action across Ministries? 


PARTICIPANT 1: It is possible to set up inter-ministerial 
committees and a number have been set up at the present 
time. They have the power of recommending proposals to 
the Government. (ne example is the present Ministry of 
Education, tinistry of Health, Ministry of Social Services 
committee meeting on the needs of emotionally disturbed 
deaf children. Such a committee does not have the power 
to act, but has the power to propose plans. 


) 
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PARTICIPANT 3: What happens to the graduates of the various 
schools of the deaf who are in an unemployable category? 


MR. . ARMSTRONG: ‘We would want to assume a responsibility 


for attempting to cater to that person in terms of 
sheltered workshops. ‘ihere is also a desperate need for 
halfway houses. ‘ihere is a special need for social 
growth and growth through incidental learning in a 
community situated facility. Reverend Rumball has sub- 
mitted plans for recreational facilities to the Charitable 
Institutions Branch. The Vocational Rehabilitation 
Branch is very concerned with knowing the vocational 
needs of such individuals. It would help if the Canadian 
Hearing Society were able to work more closely with the 
schools for the deaf in identifying the number of people 
coming out of the schools who are not going on to further 
education and are not going to be placed. It is very 
difficult for those in the Canadian Hearing Society to 
fully understand the many organizations, parent groups 
and other groups due to: their diversity. There should 

be one group relating to the social needs of the deaf. 
Ferhaps the Canadian Hearing Society could take on that 
task. 


FARTICIPANT 4: . Does the Canadian Hearing Society suggest that 
one of the primary roles of the schools should be to 
train for vocational needs? 


MR. &. ARMSTRONG: The vocational needs we see for the deaf 


begin at. a very .early..stage.,,. these needs may jrelate to 
other than educational authorities, audiological, medical, 
etc. lowever, all must be. considered together. 


PARTICIPANT 1: Earlier it was said that:too much emphasis is 
placed on the schools by vocational training. What em- 
phasis should the secondary schools within Metro or the 
Province be placing on vocational education? 


MR. R. APMSTRONG: The provincial schools have spent a lot 
of time and money responding to an apparent need to equip 
students with at least basic skills so that they might 
enter work directly upon leaving the school. In the 
view of the people here, should we continue or re-examine 
our position? 


PARTICIPANT 4: Should schools emphasize vocational training 
or emphasize language more? 


PARTICIPANT 5: First of all the language, then the academic. 
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MR. R. ARMSTRONG: I hesitate to say we are facing something 
that is unique to the deaf. The job opportunity situa- 
tion is changing for the total population.’ Everyone 
would agree that our primary responsibility has to be the 
development of the whole field of communication and 
language. A large part of the reason why the deaf have 
not been employed in the upper echelon type of job is 
simply deficiency in language and not deficiency in skill. 
Vocational training is very useful, but it asobetteritg 
develop total academic and communications skills rather 
than:.to, develop’ onerspecafic. skill. After) thevdevelep- 
ment of academic and communications. skills, the eps 
a g0 on) to.communitys college: 7 


PARTICIPANT 6:. Parents have. expressed concern to me that the 
concept of the London School does not include vocational 
training. 


PARTICIPANT 7: ‘these schools for the deaf may be duplicating 
programmes offered at George Brown College. however, I 
was surprised that the Reich study indicated that the 
jobs the deaf were in do not correspond to the jobs which 
they were trained for. 


PARTICIPANT 8: General vocational training is preferable to 
‘otraining in one specific trade. Vocational training, ds 
one area where students may be more successfully integrated. 


FARTICIPANT..9:. It. as my. experience! that ltheimajority (om per- 
sons trained in a specific area will go into that area, 
stay in that area and end up in lucrative positions. 


PARTICIPANT 10: The Provincial Schools should endeavour to 
create a closer liason with industry so that they might 
channel more vocational students into pregrammes where 
they might go,directly into job, training. | Training which 
is not relative could be de-emphasized in the schools. 


PARTICIPANT 13... Theisasate tousay that we ibelueveuin ons7iG- 
job training and make consicerable effort in that regard. 


FARTICIPANT 11: ‘there is some concern about certain programmes. 
One area of concern is whether there is still reasonable 
replacement in woodwcerking. We are discussing whether 
thexvarious skills taught ‘in;our school are directly 
applicable to employment. 


FARTICIPANT »12 Sec btchas vybeen 2a matterco£f wconcermuat (tie 
Belleville school as to whether vocations being taught 
at the present time are still valid in, today's, society. 
Is there sufficient generality in our training or should 
certain programmes be abandoned? The advice of the 
placement officers of the Canadian Hearing Society and 
other vocational advisors is constantly sought in this 
matter. 
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PARTICIPANT 13: The figures given in our report are closely 
related to situations for hearing graduates. 


PARTICIPANT 1: It is generally agreed that there is a need 
to do more in the development of ‘language. The deaf say 
so. Our own staff say so. However, something must go 
if language is to be emphasized. If the vocational pro- 
grammes are minimized, then language might be maximized. 


PARTICIPANT 14: In the Metro programme there is no vocational 
training. Vocationally oriented students go to Parkway 
Secondary School for boys or:Hayden Park for girls. The 
ability of these youngsters to get jobs is tremendous. 

In this group are those of lower academic calibre includ- 
ing those deafened due to epidemics of rubella. 


PARTICIPANT 15: Some youngsters may be motivated by the pos- 
Sibility of vocational training just in order to have a 
break from the academic. This might be a reason to carry 
on with vocational training. Is there any record of the 
people who have been placed in employment? 


PARTICIPANT 9: There is no record related to training and 
eventual placement. The students are,. however, nrlaced: 
in the trade for which they have been trained. 


FARTICIPANT 15: This would indicate that classes should be 
kept on rather than re-streaming them. 


PARTICIPANT 1: For some students vocational training will 
always be necessary. The point is whether we should con- 
tinue to have our present emphasis or otherwise. One 
thing regarding the Reich study which concerns me is 
that while adult deaf were asked employment questions, 
the situation was not explored with the placement people. 
there may be other aspects that need to be studied be- 
fore any great conclusions are drawn. 


MR. R. ARMSTRONG: The people at. the Canadian Hearing Scciety. 
are very impressed withthe work ‘being done in Provincial 
Schools. If we are going.:to talk ‘about emphasis, we 
should trust the people who are re-evaluating the situation. 


PARTICIPANT 6: References to the Reich study indicate pro- 
blems in that if we continue our present vocational 
training and our students enter vocational fields, they 
will have no advantages. In the future people will have 
to be re-trained at least threc times. The only nossi- 
bility of being re-trained easily is to have sufficient 
academic knowledge to go to a community college. 
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PARTICIPANT 8: Vocational Training is not simply training 
for manual skill. It is in part an extension of language 
opportunity. . Whatever the subject of instruction, there 
will be motivation for learning language. Only a very 
small group of the deaf can approximate the academic 
qualifications of hearing people. Parents would love 
to feel that their deaf children would have the same 
qualifications as hearing children, vut most deaf people 
are going to be’ on. a "bread and butter’ “Wevel .. ahere 
must be something for those who cannot take a purely 

academic’ course. They: must be equipped to face the 
world. 


PARTICIPANT 13: . There seems to be quite a aise perncencae 
of the deaf in clerical ‘vocations. 


PARTICIPANT 15: There is nothing wrong with the deaf having 
to be trained at some time. Hearing people do this due 
to differences in technology. Why should there be a 
difference in the deat? 


PARTICIPANT 12% It is more difficult for the deaf) to-bepre: 
trained, ina’ hearing setting. Perhaps it 1s necessanmy, 
to have available rescurce people to assist employers 
in! re-training ‘their employees. 


PARTICIPANT 1: The reason an individual gets behind in his 
level, ws’ ‘that’ there as no ‘one’ supervisor to taker the 
time ‘to ‘prepare? them tormrthe! next Lleveiae = inhere sens 
to ‘be a need for’ some career counselling, career follow- 
up, so that someone sits down and assesses the ability 
of a worker and: helps him move to another level. 


PARTICIPANT: 6%)’ Do’ the deaf! change’ enployers: in order’ fo. ain 
advancement or do they remain with the same employer? 


PARTICIPANT 11: I would like’ to point ‘out ‘that Sheridan 
Community College offers night school courses through 
the’ facilaties’ atithe Ontario School forithe Dear. 
Milton. : 
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PRESENTATION 6: Ontario Parent's Council 
Mr. A. Tanner 


The members of our Council have asked us to express 
their deep interest in this Conference between the Minister 
of Education and those who work with, and represent, the 
hearing handicapped in this Province. The fact that the 
Minister is seeking the help and opinions of the parents of 
the hearing handicapped and those interested in their education 
and working welfare is of the utmost importance. This 
rapport we find most encouraging and we hope that our Council 
may provide some ideas which will be practical and helpful. 


The Council members represent both the deaf and hard- 
of-hearing children in 12 major centres in Ontario. It is: 
no secret that there is a variety of feeling in regard to 
the various methods used to teach the hearing handicapped 
children in‘Ontario. Certainly this divergent feeling has 
been ‘fed by the experts who endeavour to pursuade the parents 
that their particular method is the answer to the educational 
problems of théir children. We have no quarrel with these 
experts, each of whom can bring supporting proof to witness 
thet ‘their method of teaching is doing:a’ good job for'the 
children “in their care. ‘We say wonderful! .If ithe children 
are making sood progress because of hearing aids only, lip 
reading only, oral only, combined method only, or from total 
communication, this is all most desirable. What we do protest 
against, “however, “rs*ali"or the ‘children, iW Spite "of their 
degree of handicap, being molded to one method. The consensus 
of our members is that the methodology should be molded to 
fit the child. No avenue of education should be closed to 
the chrid. rf the childvrsera ting’ in*one ssystem, Chen py 
all méans try another system. The child should not be left 
in a class falling further and further behind wmtil it rs 
too late to help him or her. It is to everyone's advantage 
to have an honest assessment of the child's real progress. No 
one gains if progress is shown where none exists. ‘hen we 
see the number of students who graduate from our schools for 
the hearing handicapped with poor academic standing, cespite 
the longer time they are exposed to the educational process, 
we have to believe that there is something wrong with our 
present system. In general the feeling of the Council is 
that no method or avenue of education should te denied to the 
hearing handicapped child whether they sit in schools .for the 
deaf or in the classes for hard-of-hearing provided by local 
school boards. 7 | 
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Now to be more snecific on some avenues of education 
that the Council feels could make a worthwhile additicn to 
existing programmes. In regard to the classes for hard-of- 
hearing in the Province, the’ Council presented a brief to the 
Minister of Education. in May,of (this -yeane vin) thempragesyt ire 
Council suggested a number of ways that these :classes could 
be improved. These suggestions included minimum standards 
for all classes, adequate equipment, a study on method of 
‘integration of the hearing handicapped into regular classes, 
minimum standards for the teachers of these classes, special 
requirements for the teachers of pre-school classes and 
methods of identifying the hearing handicapped child. The 
Council was informed that some cf our suggestions were already 
being acted cn and that our other suggestions would be given 
serious consideration. One suggestion that was agreed on in 
principle was the need for university training for the teachers 
of the hearing handicapped. This need has been emnhasized in 
Dr. Graeme Wallace's report and there is already one -Province 
with such a course. The Minister's delegation felt that ‘the 
Council should initiate talks with the university, but after 
considering the matter, the Council decided that the first 
step should be made by the Department of Education. The 
Department knows what is needed and they know where the money 
is likély to be found for the university to set up a course, 
We will, of course, te vleased to work with the Pernartment 
and we want to press this need as a priority item at'this 
conference. 


Another item that has come uv many times in discussions 
between school officials and the narent grouns is the need 
to employ deaf teachers at schools, for the. deaf... They are 
employed in many schools in the United States and in some 
provinces in Canada. We should not be afraid to try them 
here. ‘The Council feels that it would help the deaf child- 
ren and serve as an incentive to them. In addition, our 
adult deaf whe have advocated this for many years would see 
some results for their efforts. ? 


We. are sure most of you here know about the: Telephone- 
Typewriters that are being made availatle to the deaf. One 
of the things necessary to onerate them is a knowledge of 
typing. Some deaf moséess this. Mostydognot.. While-it as 
probably 0.K. to use the one finger method when phoning 
locally, many of the calls will be long distance. : ‘The "hunt 
and peck" system would surely make this a costly business. 
Our propesal is that a knowledge of typing be given to all 
the deaf. Even if they never use it for the telephone system, 
they will find it useful during their school life and when 
they graduate. This i5 not a very spectacular item, Gur ot 
is one which we feel would be of benefit to the deaf. 
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On another matter that we feel is of some importance we 
would like to express our views on the need for better assess- 
ment of job requirements, so that the students may be brought 
closer to the needs of employers in to-day's labour market. 


At the present time the majority of the deaf school. popu- 
lation will be channeled into the vocational labour market. 
rerhaps changes in the present system of education will -alter 
this in the future, but for now this. condition exists. The 
Council feels that more effort should be put into preparing 
the students so that they will meet the needs of prospective 
employers. ‘Ye have been told that it is not possible to do 
this because of the fast changing times. Enquiries we have 
made tend to dispute this statement. For instance, in the 
printing trade we had occassion to talk with two employers 
who were already employing some deaf. They both felt that . 
the students they did employ could have been better prepared 
for their entry into the printing business. As you know, this 
is one business in which there have been many changes in the 
last decade. Both employers felt the students were not aware 
of the latest methods and as a consequence had to take jobs 
that were of a minor nature until they could receive more 
training. When we ask the Canadian Hearing Society to place 
our students, we should make every effort to ensure the students 
have a good knowledge of the trade we are hoping to place them 
in. . If the schools do not posess the necessary equipment. and 
expertise, can we not obtain them? Can we not update our 
vocational teaching to to-day's standards? The Council feels 
that every avenue of employment that is possible for the 
hearing handicapped should be explored. To do this, we must 
know what each trade requires of new employees - age, academic 
standing, ability to handle tools, etc. It is here that the 
Council feels the Canacian Hearing: Society could be of help 
to the schools. ‘Since they are dealing with employers in 
many trades, this information could be correlated and relayed 
to.:the schools. The schools: could then update their courses 
to match the current needs in each trade. At the same time, 
those students who show an interest in any of the trades could 
have their education channeled into one of these trades. ‘We 
understand the schools are supposed to be geared to provide 
this opportunity at the present time. Are they falling short 
of this objective? If so, can we not correct it? Anything 
that we can do to previde better jobs for the hearing handi- 
capped should be done. ‘When we aks the Canadian Hearing 
Society to place our students, we should be trying to give 
them adequately trained students to place. If we don't, we 
cannot complain when the students have to take low wage earning 
jobs. Because many of the jobs that were traditionally held 
by the deaf have now disappeared, we have all the more reason 
to pursue the matter of employment opportunities to the fullest 


exten. 
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We would like to turn now to what, in our opinion, =is 24 
most important facet in the education to the hearing handi- 
capped child "- "namely the Pre=School.» Sotie tyearswaco, aa: 

1964 to be exact, our Council presented a brief to the Minister 
of Education on the need for these classes. The brief-con- 
tained the following proposals: 


le eaedis proposed that the starting ‘age forvthe education tor 
the hearing handicapped child be lowered to two years of 
age. 


2. ‘shat the classes be established with a minimum of six 
pupils per centre where needed throughout the Province 
for these wyoungsters . 


3. &, «Thatethese iclasses abemope rated toy alocal Woardes 
or 
b. Where such classes are operating successfully at the 
present time under the sponsorship of Hearing Handi- 
capped Associations, that these Associations be 
granted financial assistance. 


4, That thesevchasses be ingcharge: of thully itrained teachers 
of the deaf with pre-school training. | 


5. That the programme for these schools contain the following 
provisions: 

a.. Provide a full programme of training including sense 
training, lipreading, auditory training and sneech 
development. 

b. .An enriched Nursery School programme designed to 
meet ‘the approval of the Department of Child Welfare 
for the Province and the Nursery Education Association 
of Ontario. | 

c. An adequate Parent Education Programme designed to 
provide the parents with information and demonstrations 
which will allow the parents to give their child 
parental, guidance of ‘the highest: order: 


Following jour presentation.of the briefiwe met with Mn. 
bavis who was then the Minister of Education, At the meeting 
the Minister and his assistant gave us to understand that 
all. our ‘suggestions sowithothesexception of 307 ,9dealine wien 
help to Associations, met with his department's approval and 
would be acted upon quickly. Subsequently, a bill was passed 
in the House allowing the age limit to be dropped to two | 
years. Since that time arfewsschool)boardsshave accepted the 


responsibility of setting up these classes. liowever, none 
have adopted the full programme as outlined in the brief and 
approved by the Minister. ‘hether this is the Department's 


fault for not pointing out to the boards the necessity of 
adopting the whole programme, or financial considerations on 
the part of the boards has curtailed the programme, ‘the fact 
is that the pre-schools are not working’ as planned. 
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They were designed to enable the pre-school child with a 
hearing handicap to approximate the language understanding 
and response of the hearing child at the same level, thereby 
accelerating progress through the elementary schools and 
beyond. ‘This could increase their chances for SUCCESS in the 
high schools and universities. 


Classes that exist to-day vary greatly from centre to 
centre. Even in Metro Tcronto, we understand, the age level 
has never been lowered to the two year limit. This in spite 
of all the evidence that has been presented by experts 
showing that this is a most important time of learning for 
any child. In some areas the pre-school work is being under- 
taken by hospitals and universities. ijc¢ will agree that this 
is better than no classes at all, but we disagree on the need 
for places other than school facilities being necessary for 
the operation of these classes. The programme is designed 
£0 Operate within the school system, let us keep it there. 


The haif. hazard way some cf the classes cperate suggests 
to us that there is a lack of understanding about the usefull- 
ness of these classes, yet where they have been in operation 
for a number of years, the evidence is there for all to see. 
For instance, we would like to read: the following excérpt 
from a letter received from Eleanor Vorce, Principal, 
Lexington School Sf Ory Tne vest  wauw YOLK. 


"As you know, the Lexington School has had a Nursery 
School for more than 25 years. We have recently extended 
our programme downward to include pre-nursery tutoring for 
children before they are eligible for admission to the regu- 
lar nursery school. This woulc indicate that we have a firm: 
conviction that these early years are most important." 


"Por instance, “i doubt our colder children -couid "be 
reading and enjoying Shakespeare, Silas Marner, Sinclair Lewis, 
etc. as they do had they not had the advantage of cabak 
childhood education." 


The above letter was received in 1964 when.we were 
seeking advice about pre-schools and we received many more on 
the same line. Encouragement from those who already had tried 
a pre-school programme and found they were doing a good jok 
for the children. 


the successful operation of a pre-school by the Hamilton 
District Association for several years inspired the Council 
to ask the Minister of Education to make it possible for all 
of the hearing handicapped children in the Province to have 
the advantage of this facility. ‘the members of Council who 
worked along with the Director of the Hamilton school, : iss 
Grace Harris, raising ite money to support the school, can 
vouch for what can be done in these classes if the whole 
programme is put into operaticn. 
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One of the most important phases in the teaching of the 
pre-school child is being able to gain the parents' co-operation 
in extending the work of the teacher into the home. . Since 
the teacher can only work with these children for a limited 
time each day, it is most necessary to have one ocr both parents 
carry on the lessons at home. Along with this, the. teacher 
must be prepared to discuss the problems of the child both 
at school and the home in an intelligent and helpful way. 
this is a most difficult time for the parents and it is essen- 
tial that..they, be included, ingevery phase of theucai las 
education. “The Council feels very strongly about this because 
the child without parental help, despite adequate teaching, 
will make’ little progress. , here, the .parents»help teemieciaes 
the classes become little better than a nursery class and this 
is not what is. needed. 


The Council is asking the Minister of Education to see 
that the schools now in, existence in the Province, be brougne 
up to. the standards proposed in the brief and that any fugure 
classes adhere to these standards or any improvements in 
them. While 1t 1s: possible €hat.allof the quelitiedsned, 
cannot. be hired at the present time, we suggest to the Minister 
that the Department of Education emp Loy a person who is exper- 
ienced in this field of education tc take overall charge of 
the classes now in existence and give them the on-going type 
of programme that is needed to get the desired results. Let 
us give these hearing handicapped youngsters a better chance 
to live on equal terms with their hearing brethern. 


Cur last item concerns the lack of help for the hearing 
handicapped students at the high school level. It is not right 
for us to provide help to these students throughout, ther 
elementary school years, then put them intc the much tougher 
Situation, without any. funther help... Lt.s pesstiie torgcone 
of the brighter students to make it on their own, cut most of 
the students will, flounder and fail. 1it is true that  thevacan 
be channeled into vocational training, but even here without 
some extra help they may falter again. We understand that 
Metro-Toronto has a working programme fcr their high school 
and vocational students; can we not extend this into all 
cities that have classes for hearing handicapned? 


The members of Council have asked us to express their 
thanks to the Minister for inviting us to this Conference and 
for the priviledge of presenting the Council's viewpoint to 
the delegates. 


Thank. you. 
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PARTICIPANTS' COMMENTS 


NOTE: before Mr. Tanner read his presentation, he pointed 
out that he felt the conference had been Toronto 
orientated. Other local boards operating day schools 
for the deaf in the province should have been invited. 


PARTICIPANT 1: You referred to 2 presentation made by the 
Ontario Parents' Council to the Ministry. Could you 
advise me what this brief contained? 


MR. FARLEY: The reference is to a brief presented to the 
Ministry last May on the subject of the hard-of-iearing. 


PARTICIPANT 1: Has there been discussion on the brief at 
any level? 


MR. FARLEY: There has been discussion on it with Mr. Clarke 
and with the Ministry. Some things have already been 
acted on and we have been assured that other points will 
bepPactedaon. 


PARTICIPANT 2: The Ontario Parents' Council had submitted 
an admirable brief. I was requested by the Ministry to 
meet with the Councad;ewhich I-did., 1 have submitted 
list of recommendations te the Ministry. Some of these 
recommendations hinge on cost and will have to go through 
the Grants Committee. I hope there will be a full report 
within the year. : 


MR. TANNER: The Ministry has extended a good deal of co- 
operation in the area of the deaf and hard-of-hearing. 
Continued co-operation is something to look forward to 
in the, future. 


PARTICIPANT 3: lias anything been done concerning what the 
requirements should be for teacher training. There 
should be an assessment committee taking integrated 
classes. The Ministry should set this up and perhaps 
include a representative of the Parents' Council. I 
myself would like to participate. i would like to refer 
again to the mobility of a child within the Province. _ 
I realize the first choice of the parent is a school 
near the home. It seems that there would be no great 
cost involved, even if the parents had to assist in 
attaching the child to another county. 


EARTICIPANT 2: I do not wish Participant 3 to think that we 
have not turned over all the stones in the planning of 
the provincial schools. A lot of the things examined 
were found not to be feasible. 
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PARTICIPANT 4: If the end in mind is to have some genuine 
choice presented to the parents, there is a possibility 
of accomplishing that. 


FARTICIPANT 3: What I have in mind is setting up a situation 
whereby if the parents of a child attending one school 
wish the child to attend another system, that change 
could be effected easily. | 


PARTICIPANT 2:. If a parent ‘cam convinice “their local boardror 
education that their child's needs, could.be bettersmer 
in Metro, there is provision now for one board to trans- 
fer to another. The question is whether a central 
government should move in and say "Farents in Sarnia, 
you can send your child to Toronto regardless of what 
the elected representatives on your board have said, 
and we will pay for thagay 


PARTICIPANT 32. .Yes; «if you will pay for it; ‘the Sarnia boerd 
Ls’ not going to object si The consideration should pe 
what is best for the chila. 


PARTICIPANT 5S: « I believe over-emphasis is being given to *the 
Toronto area. The conference refers to the whole of 
Ontario: 


PARTICIPANT 6: When we talk about moving students and placing 
them iin foster homes, ‘we have to consider very “seriously 
Whether it is best for the child to be ‘in a foster home. 


PARTICIPANT iv: | cfs) it: possibletmfor.the Ministry of Education, 
especially the schools with vocaticnal departments, to 
work more! closely with theaMinis try sof Labour (sis eit 
possible.ta have the Ministry of Labour present a “dciptoma 
to the students when they graduate? 


PARTICIPANT 8:. There is co-operation between the schools and 
the Ministry) of Labour.) Verhaps ‘there could be mores 
In certain specific areas where labour requirements can 
be mét. in the school, credit is %oiven’ towards “apprentice- 
ships. 


MR. TANNER: Is there any education given to the deaf and 
hard-of-hearing students on the purposes of unions, 
grievance rights, etc? 
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PARTICIPANT 8: There is, of course, in the final years,which 
includes knowledge of application forms, income tax, etc. 
I do not know whether unions are specifically part of it. 
Also although certain things may be taught in school 
Situation, it does not mean that the student is going to 
be able to apply it in actual life. The point does il- 
lustrate that special need in schools for the deaf and 
preparatory secondary schools to pay attention to getting 
these practical things across. 


PARTICIPANT 9: I would like to make one point to the Ministry 
of Education. Deaf people should be permitted to become 
teachers of the deaf in ‘the schools. I hope the Ministry 
will act unon that and establish courses where the deaf 
might become qualified to teach. 


FARTICIPANT 10: Referring to page 2, paragraph 3 of your 
presentation, I have had some difficulty with telephone 
typewriters... Are they feasible? 


PARTICIPANT 5: How -pract#eabile is it for all of the deaf to 
be taught typing. There will be a need with the increas- 
ing use of the telephone typewriters. 


PARTICIPANT, LL: » “A tebetyrewriger will be vinstalled in ‘the 
front office of the London school, so that deaf parents 
and students could contact the administration. There 
will be one in each of the residence counsellor stations 
so that students and staff will be able to communicate 
back and forth with the services administrator. There 
will be one in each of the girls’ and boys’ residence 
for students to communicate between the residences. 


PARTICIPANT 12: Typing is open to all students. vur various 
shops are open to all students. The only limit is with 
regard to the quantity of typewriters available. 
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PRESENTATION 7: Metropolitan Toronto Boards of Education 


Miss M. Grant 
Dr. N. McKeown 


MISS GRANT: With truth one might say that the aim of education 
for the deaf child is the same as that for any other child, 
namely, to prepare him to live a full life - “learning for 
living" - but even more to help him live, while he is learning. 
tO answer so glibly, however, is to overlook certain basic 
needs which arise simply because he is deaf, and for which 
some form of compensation must be built into his education. 


With respect to Metropolitan Toronto, or any similar 
local educational arrangement which is publicly supported, 
it must be remembered that the source of the funds, school 
taxes (assisted by Provincial grants), is much closer to the 
spending point, the local schools. Everyone who supports 
the local, area feels, therefore, that he has the right ‘to 
prescribe what education shall be. ‘to make any headway at 
all in bringing about educational change, or development, 
certain ground rules have had to operate. 


Publicly supported education is "for all the children 
of all the people" who reside legitimately within a pre- 
scribed. area and who support that area through taxation. 
Generally speaking, public education is mass education, |. 
With. exceptions being made 1£ need: is. proven, We have, been 
geared to think of classes of children rather than the 
individual child, and even among exceptional children to 
think of them as groups - "The deaf, The blind", rather than 
as children who are deaf or blind or a combination of these 
and other difficulties for which we must plan. To provide 
adequately for the educational needs of a single child within 
his home community has been possible only rarely - its efficacy 
having almost to be proven before it was permitted that it 
be tried. 


Superimposed on the above concepts has been the "right 
of a parent to choose for his child", but many times the 
choice has been that of acceptance or rejection of what is 
being currently offered. ‘the fact that wishful thinking does 
not produce the desired. services; or that the step-by-step 
procedure through various levels of committees and boards will 
take time and persuasion; or that the training of personnel 
(and the money to do so) will be a major hurdle, should not 
deter one from at least thinking through the desired outcome, 
and preparing the first step "proven need". 


In the light of such thinking, and with various other 
relevant and irrelevant hurdles to be jumped, it may be sur- 
prising to find that over the past fifty years in the Toronto 
area, a network of educational services has evolved, second 
to none on the continent. but times and conditions change, 
and this is 1973. 
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At the time of writing, a2 further. five-year planers 
working its way through the committee hurdles. It is hoped 
that by the time of the conference it will have reached a 
stage where it can be made public, but to do so now could 
jeopardize its future. Many people here will recognize 
ideas and plans which have been close to their hearts. 

Rather than, risk failure of a plan at. thisipoinc, olewi ese 
you to look back with me over the thinking behind the pattern 
of growth which makes the next step possible. 


To.many the growth has been haphazard. It began in 
1923 with the emotional appeal of a mother, !'rs. Anderson, 
who could not face separation from her six-year-old deaf 
daughter,, who, like other deat, children in Ontariovar inae 
time, would have to attend the residential school at Belleville. 
The answer from Toronto Board trustées.was not an emotional 
one, but one based on the following beliefs: --- 


Deaf children belong in their. own. homes; 

Deaf children have the same potential as all child- 
ren: (not that.all children have. equal potential); 
Special services are essential if deaf children 

are to reach their potential, and that varying 
degrees of deafness require ditirerent. services. 

The number of hearing impaired children in the 

city of: Toronto warranted such services. 


Frovision began in 1924 with two classes - one for deaf, 
and one for hard-cf-hearing children. No class (or school) 
for hearing impaired: children.in the Torontc area has ever 
been established except in a regular school, yet the fact, of 
geographical nearness did not neceSsarily produce "integration". 
To feel a “part of what’is going on’ requives more than 
placing a deaf child in a hearing nursery, or a, deaf person 
in this room. Despite the lack of the advantages of to-day's 
youngsters, the progress of the early classes warranted the 
continuation of day classes. 


The growth of special day classes was steady, but not 
spectacular. Twenty years later (1944) saw Toronto city with 
four classes for the deaf and six hard-of-hearing classes, 
including two from the "suburban" areas of East York and York 
Township. The: war years brought two events of importance to 
the deaf. Those whose homes were in the suburban areas of 
Toronto were allowed to attend the day classes rather than 
to return to Belleville when it was re-opened after the war. 
The suburban areas were responsible for the costs, however. 
More important, perhaps, was the beginning of the development 
of electronics... Not untizl.1942 was the first. group hearing 
aid installed in Rosedale Public School hard-of-hearing class. 
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Blind disbelief in electronic gadgets was opposed by 
equally blind belief that electronics was the cure-all of 
deafness. Today one of our aims is to use the best elec- 
tronic devices with the best audiological help to discover 
hearing loss at younger and younger ages, and to train the 
remnants of hearing for a more adequate listening function. 


Pre-school classes in 1947, the new Sunny View School 
in 1953, and the extension of services to the whole Metro 
Toronto area in 1954, caused the school population in special 
Classes to almost double. The upswing of population was 
still further increased by immigration. Certain ethnic 
groups seem to have much more than an average share of deaf 
children. 


Parents had always worked well with staff, particularly 
SO since 1947, the beginning of the pre-school classes. With 
day classes threatened by a Department of Education decision 
to include Toronto children at Ontario School for the Deaf, 
lijlton, when it would be ready, the parents waged political 
war - and won! Metropolitan Toronto School for the Deaf opened 
in 1962. . . oF me 


Many other happenings affected, and will continue to 
affect, any proposed provision for hearing impaired children 
in this area. Opportunities for integration to a greater 
degree than at King Edward or Sunny View Schools led to a 
Metro-Davisville (1962), Clairlea (1969) and South Preparatory 
Scheol (1973) development. Growing up necessitated the ex- 
tension of classes into Northern, !arkview and Meydon Park 
Secondary Schools and Castle Frank High School. If post- 
secondary education is anticipanted, there are essential 
prerequisites. 


The tendency to move away from special class and/or 
special school placement requires more itinerant help for some 
deaf and partially deaf youngsters who are in regular classes. 
On the other hand, adequate service to the multipli-handicapped | 
deaf child (including those deafened by rubella) demands 
almost constant one-to-one service to make even minimal progress. 


Parent knowledge and parent understanding, both of the 
individual child, and what is best for him, and of the enor- 
mity of the problem, is another facet of the objectives, and 
must have a priority place in the aims for this area. ‘Under 
the present economic and financial starvation, 2ims and ob- 
jectives will remain just that -- 2 priority for the future. 


The priorities as set forth in the plan, which it is 


hoped Dr. iicKeown can reveal, will also remain us a hope, 
unless drastic action is taken. We think that deaf kids are 


worth the extra effort. 
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DR. N. McKEQWN: ‘the programme for the hearing impaired began in 
the City of Toronto, but spread to other area boards as pop- 
ulation increased. the present programme is very much of a 
co-operative one for all of Metro. 


Last spring a group representing various aspects of the 
hearing impaired in Metro came together to discuss the dir- 
ection of the Metro programme for the next one through five 
years. The result of this and continuing meetings was a 
draft report presented to the Metropolitan Toronto School Board, 


One cf the background bases of information was that 
enroliment in the Mctro-wide programme is expanding while 
enrollment in regular programmes is shrinking. In June of 
1963 there were 155 children enrolled in the two existing pro- 
grammes. In June of 1973 the enrollment in programmes in. 
seven different locations reached 387. Frojections indicate 
continuing increase anto, the, forseeable futune. 


A number of years ago the Toronto board approved the 
principle of a programme for the child from birth (to sgeethrce. 
Miss Grant has offered her voluntary services to establish a 
programme to help parents and the younger child to age three. 
The programme will:develop in three locations. An inter- 
preter will be required due to the differing language back- 
grounds of the parents involved. The programme will involve, 
families as a whole, vrothers and sisters and parents. It is 
hoped that from this programme will come a greater number of 
entries into the normal school programme. A part of the 
general programme will be attention to learning difficulties. 
Early school programmes should develop that would provide 
for the needs of children with learning disabilities together 
with an eventual school placement that would come from day-to- 
day contact with teachers and other members of the staff. 


A major concern in: providing for integration has been 
the steady increase in class sizes since the introduction of 
the ceilings. Wherever clusters of three or more classes of 
the deaf are established, there should be an additional regu- 
lar teacher to allow smaller classes and thus facilitate 
integrations 


There is a felt need throughout Metre for resource teachers 
or supervising teachers. Recommendations have been made in 
this area. : 


Attention must be paid to certification and training 
procedures.. Those in the field: must determine the most app- 
ropriate type of training... Should this training be: non- 
university or university? 
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There is a continuing need to examine the best means of 
communication with certain deaf children. The Toronto board 
will establish a pilot project utilizing finger-spelling as 
a supplementary means of communication in September, 1973. 
The pilot group will be selected from children not succeeding 
under the pure oral method. The group will be isclated from 
children under the pure oral method in order to obtain as 
accurate as possible an estimation of the effects of. finger- 
spelling. | 


The draft report recommends that a specially trained 
technician be made available to provide fast services and 
better maintenance in all special programmes for the deaf, 
hard-of-hearing and language disabled in all locations with 
the exception of two or three Scarborough locations where the 
present type of contract will be continued. 


The Metropolitan Toronto School for the Deaf is the 
only school located in the City of Toronto that is named be- 
cause of the learning problem of the children that attend 
that school. Accordingly, it is recommended that the school 
be re-named in accordance with present policy for naming 
schools in Toronto. | 


It has been recommended that ten teachers be sent for 
training during the year 1974-75. Four will be from the 
secondary panel and six from the elementary. There is an en- 
ormous cost in the area of teachers" salaries for training. 
This cost is borne by the tax payers of Metropolitan Toronto. 


A continuing area of interest is research. Discussions 
are being held with the Ministry presently regarding a study 
on the integration of deaf children into regular classes. 
The Metropolitan Toronto Board hopes to develop a number of 
research proposals and have them funded so that basic facts 
for the governing of programmes in the future will be avail- 
able. One obvious pilot project is that of finger-spelling 
for communication. eee 
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PARTICIPANTS' COMMENTS 


PARTICIPANT 1: You prefaced your remarks with "If only we 


DR. 


could."" Are you making a plea for funds to achieve this 
programme? 


MCKEOWN: The present regulations of the Ministry of 
Education allow the cost above ceilings to be borne 
totally by the taxpayer. “It is a question of whether 
this programme should be considered a local programme. 
Currently there is a three year old child living on 
Bayview Avenue who will go to the provincial schools some 
years hence. Currently the child has the services of a. 


“Nome visiting teacher. The home visiting costs and the 


provincial school costs will be paid entirely by the 
Provincial Government. ‘ere this child one door south 
in the Borough of North York, she would be in a daily 
pre-school programme now having approximately $809.00 of 
her costs eligible for grants and approximately another 
$3,900.00 would be borne by local taxpayers. <A specific 
plea for funds is not being made at the present time. 

We should look at this as a total package. Services 
should be available to all children who are deaf in the 
province anda funds to make these services available should 
be equally Gistributed? 


PARTICIPANT 22 Lo will LlookMintos the natter of one board sub- 


-sidizing the cost for another in such situations. 


PARTICIPANT 3: Perhaps we Should return to the system of 


ear-marked grants. 


PARTICIPANT 2: I appreciate the projects put forward by the 


Metro Board. Perhaps the Metro board should get together 


with other people in the province such as Windsor and 


MISS 


Ottawa for providing services ,vandisee whatias best fo 
meet the needs of the youngsters. 


M. GRANT; There are still many areas to be examined. 
You cannot just start a nursery school for the deaf. 
There has to be provincial or other control and the 
individual concerned must be knowledgeable. 


PARTICIPANT 2:" The provincestal schools for the deat are 1re- 


source centers. In the instance of O,S.1., Milton as- 
sistance has been given to various educational juris- 
dictions including St. Catherines in setting up hard-of- 
hearing classes. Umployees of the Minsstry of Education 
will provide whatever assistance is possible. 
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DR. ii. -.cKEOWN: Children placed in a programme using a sup- 
plementary system of communication would be those not 
succeeding under the oral system. The decision to be- 
come involved in such a programme would be the parents 
as it would be the teachers. The programme would be on 

"a purely voluntary basis. Initially the numbers would 
be limited to allow for intensive on-going evaluation. 


PARTICIPANT 4: Should parents indicate an interest in this 
programme? . 


DR. XN. +: cKEOWN: At this time we would wish to have children 
involved who are apparently not succeeding. I should 
note that in the past five years there has not been one 
Single request for a change in communications systems 
from parents. 


PARTICIPANT 5: I do not see a deaf child as being different 
from any other school child. It concerns me that there 
should be a feeling that they should be handled differently. 


PARTICIPANT 6: What choice will parents have? Will it be a 
choice of present programmes, finger-spelling or visible 
english? 


DR. N. McKEOWN: Since approximately half of our parents have 
moved into the Metro area because cf our programme, it 
would appear that they have made their choice. Parents 
presently have the option of a number of programmes in- 
cluding that of the Hospital for Sick Children. 


PARTICIPANT 7:. What will be the duration of the pilot pro- 
gramme? Who will decide whether it will be expanded or 
curtailed? 


DR. N. McKEOWN: A time will have to be established for eva- 
luating the procedure. The only research of this type 
presently available is on the Verbotonal Method in which 
parents are involved. Any evaluation would involve 
people in the school system and I consider parents as 
part of the school systems. 


PARTICIPAUT 7: Will the programme be at the elementary or 
post-elementary level? 


DR. N. McKEOWN: It will start at the elementary level. 


PARTICIPANT 8: I have noticed a tremendous improvement in 
the deaf students at 0.§.D. They are becoming more ar- 
ticulate. I contribute this change to the use of 
finger-spelling and the employment of deaf counsellors. 
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PARTICIPANT 9: Why are you changing the name for the Metro 
School? 


DR. N. McKEOWN: The recommendation is based on making the 
school as much like other schools as possible. In 
addition there is the fact that programmes for the deaf 
are being moved into other schools and the Metro School 
may not always be a school solely for the deaf. 


PARTICIPANT 9: Why don't you call a spade a spade? Why use 
words like the'hearing: impaired, etc? “A school: for the 
deaf is a school for the deaf. 


Page 78 
PRESENTATION 8: George Brown College Presentation 


Miss H. srown 
Mr. hk. Cope 


George Brown College of Applied Arts and Technology 
began a programme of supportive services for the Hearing 
Impaired in July, 1972 as a joint effort by the Ministry of 
Colleges and Universities of Applied Arts and Technology and 
the Ministry of Community. and Social Services. suring the 
first year of the service, twenty-four (24) students were 
enrolled in community colleges throughout Ontario; sixteen 
at George Brown College and eight at other colleges. !.ow- 
ever, in September, 1973, the supportive service allowed a 
total enrollment of fifty-two students. 


Perhaps it is too early to report or to predict the 
long range success of the students who have completed their 
training or who are presently in the programme. tiiowever, the: 
following statistical report may serve as an indicator. ; 


Four students left the programme before they completed 
their training. They are employed, although not in the 
areas for which they were preparing. 


It should be noted that some cof the areas where the 
students are employed in jobs are positions that have been 
open to the deaf before our programme was established. George 
Brown College had enrolled deaf students before the supportive 
programme was established on an individual basis from time 
to time. ‘the Canadian Hearing Society had been instrumental 
in assisting some of these students in job placement. 


The new supportive service programme has brought about 
a number of improvements. ‘Since the supportive service for 
the hearing impaired is an integral part of George Brown 
College, the co-ordination Of sinstruction-has .been facilit- 
ated. Students are placed by the co-ordinator and staff 
according to academic ability and pre-vocational training. 
The students enrolled for post-secondary education are desig- 
nated remedial, facilitative, or independent, according to 
their academic education and the degree of their hearing loss. 


The three terms are defined as follows: 


KEBMEDIAL - a student whe is not ready for full time 

regular community college studics. 

a student who is integrated for studies in 
a major concentration and an academic programme 
pertinent to, his course. 

communication and language studies directed 
and conducted by Teachers of the Deaf either by 
the oral or total communication method. 

supportive programme timetabled in integrated 
work. 
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FACILITATIVE - a student who is integrated in the pro-= 
eramme except for communication and language studies. 
communication and language studies dir- 
ected and conducted by Teachers of the Deaf, through 
oral or total communication methods. 
supportive programme is timetabled. 


INDEPENDENT - a student uses his own initiative and 
resourcefulness! Wn sseeuring specrlre melp unos 
facilitates his programme either ‘by regular faculty 
members or by supportive personnel. 


It is anticipate’ that a remedial or facilitative 
student will move toward independence. . All students are en- 
couraged to take educational initiative as well as to utilize 
the resources or help available through specialists and reg- 
ular faculty members. 


The supportive service prcegramme has allowed for the 
training of the hearing impaired student who might not have 
had the opportunity in earlier years. ‘the purpose of the 
project is to provide a resource service for pre-admission' 
assessment, counselling and continued assistance for hearing 
impaired students who avail themselves of the educational 
opportunities offered in Colleges of Applied Arts and 
Technology. 


Ke operate with ‘an open vesor policy. *Themonly restriction 
that we have set is that the students requesting admission 
have completed a programme of study at a school specializing 
in education for the hearing impaired. Because we have an 
open door policy, the students who enter the programmes come 
from various backgrounds and with varying degrees of educa- 
tional levels, communication skills and social development and 
awareness. The open door policy makes a well-planned orien- 
tation, upgrading and personal development prcsramme mandatory. 


The orientation programme received new students for a 
period of six weeks’ during the summer. The orientation 
programme has attempted to individualize a programme for each 
of the students. Emphasis is placed on academic upgrading, 
orientation and career opportunities. ‘hen the student has 
made a selection of a possible career, fe or’ she iS piven con- 
centrated assistance in English and Mathematics connected 
with the programme. Considerable time is spent by the staff 
assisting the student to Vain basic ite skills such as re- 
lating to his hearing counter-parts and teachers, using tact 
and diplomacy, using the appropriate governmental and community 
agencies, budgeting, management and self-care. The college 
does not provide housing for students. ‘the students live in 
various forms of housing, rented apartments, housekeeping 
rooms and homes which provide room and board. 
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My staff have found that the hearing impaired students re- 
quire considerable assistance with basic life skills, whether 
he has lived at home during his secondary education or whether 
he has resided in a residential school, whether he has attended 
an oral system, whether he has attended an integrated system 


or spent his school days in special classes or schools for 
the deaf, 


A six-week orientation prcgramme is used during the summer 
months to assist the students to learn how to use supportive 
services efficiently and effectively... The students are 
taught the use of the note-taking procedure. Our students 
are encouraged to make full use of the tutorial-assistance. | 
Since students will use interpreters for part of the time, 
they are given instruction in proper total communication 
skills and how to relate to.an interpreter in a classroom 
setting. They are helped when dealing with regular college 
faculty members. 


| In the brief time that the programme for the hearing im- 
paired at George Brown College has been operating, we have 
discovered. that there may be opportunities for the hearing 
impaired to do a wide array of jobs if these positions which 
do not. require hearing or clarity of speech. are identified. 


Efforts are being made by the staff in the programme 
together with the representatives of the Ministry of Community 
and Social Services to locate and arrange employment for the 
hearing impaired in such areas. 


The emvloyment for community college graduates can cert- 
ainly be broadened through post-secondary education and 
advanced skill training. 


To have a successful programme for the hearing impaired 
within a community college, it is necessary that provision 
be made for competent, trained teachers of the deaf, familiar 
with total communication and for interpreters who have re- 
ceived training and experience in dealing with the deaf. 
Therefore, George Brown College is offering a programme en- 
titled ""egistry of Interpreters". “his programme will be 
an in-depth presentation of one hundred hours and will re- 
ceive certification under the auspices of the Ontario Assoc- 
iation of the Deaf. iersons successfully completing such a 
programme may find employment in community colleges offering 
supportive services. 


This fall, through Continuing Education Programmes, 
George Brown College plans to conduct three courses in total 
communication skills, one for Registered Interpreters, one 
in Everyday Living for the Deaf and one in Psychology of the 
Deaf. The total communication courses are presented for 
parents, teachers, employers and professional individuals 
working with and for the deaf. 
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The staff of the Supportive Service Programme consists 
of a co-ordinator, 2 1/2 full time resource teachers, one 
full-time interpreter and four part-time tutots and interpreters. 


The programme is funded by the Ministry of Colleges and 
Universities. Assistance is received from the Ministry of 
Community and Social Services which provides financial assis- 
tance to the students through maintenance allowances, tuition 
payments, transportation, vooks and supplies. 


The Canadian Hearing Society provides audiological and 
phychological assessment services, and assists students 
who request help in finding suitable accommodation and per- 
manent employment. 


It is most important for a Supportive Service Programme 
that it have, thevsolad:supportwof the collegeyadminiseration: 
This isthe case atyGeorsé Brom Collece.a thepadministracien 
at George Brown College has put’ forth great effort: to guar= 
antee that the programme is progressive and has acquired 
knowledgeable people to act as an Advisory Eoard to the 
Services 


The Chairmen of the Divisions within the college have 
given. their full. support to thevservice. phere Wsemuchpucat 
needs to be done to continually improve our service for the 
hearing impaired, but with! thevessistanceiof thesministry sof 
Colleges and Universities; the Ministry of Community. and 
Social Services and their representatives in community agen- 
cies and the faculties of the residential and day schools 
in the Province, there isrslittle dcubt that our hearing, im= 
paired clients will*be helpedsto have a better education and 
receive employment in positions of responsibility and pride 
within the communities of the Province. 
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PRESENTER'S COMMENTS 


MISS HAZEL BROWN: From some of the questions I have heard 
people seem to feel, that the, colleges “are tradepeangole 
and the only programmes available are trade programmes. 
Our.colleges:offer.a widenpance of Courses jacvogs cine 
province. there is a widesrance in Business, tecnnglar,. 
Community Services, Visual and Creative Arts, etc. They 
are open.to any student in Ontario who wish to apply and 
qualifies. .caf students have the same opportunities 
a8 hearing ‘students: [he Basic requivemeneviseonades. 
The Ministry of Community and Social Services has some 
say regarding which colleges deaf students attend since 
they are paying. 


MR. R. COPE: When the programme was conceived by the Ministry 
of Colleges of Applied Arts and Technology, it was de- 
cided there was a need for supported programmes and staff 
and to: continue expansion of the rilct programme with an 
open policy. This means students with less than grade 12 
may make application for admission. At the end of four 
years (two years from now) the Ministry and George Brown 
College will decide whether the programme can go on. 


The main aims of the programme are to provide op- 
portunities for further academic and technical learning 
for hearing impaired students; to enlarge upon cppor- 
tunities for hearing impaired students who have completed 
the programme in their own school; to provide further 
opportunities for integration with hearing students in 
a post-secondary situation; to provide opportunities for 
hearing impaired students to receive both academic and 
technical instruction in @ post-secondary situation in 
-an environment where supportive services are continually 
available; to provide a study schedule to meet the in- 
dividual needs of the student; to provide opportunities 
for requested improvement: am communication skilis. ~ avis 
latter item 1sppart:of the supportive service programme. 
the community college uses total communication which may 
be defined as any methodolosy in which the student elects 
to have his+anstructiomigrven. iA. further @aim 2set0. pro. 
vice personal counselling and career guidance. Another 
aim is to provide resource personnel with total communi- 
cation skills to assist students by providing note-takers, 
interpreters and counsellors. Yet another vain’ isete 
provide opportunities for all hearing impaired students 
to enter post-secondary programmes although lacking 
specific requirements. The final aim is to make students 
and parents aware of the programmes that are available 
to them at community colleges. 
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PARTICIPANTS' COMMENTS 


PARTICIPANT 1: What kind of communication has been chosen. 
by the students? 


MR. COPE: Most students receive their instruction by the oral 
approach with support help, a support teacher, blackboard, 
etc. 


fARTICIPANT 2: What financial assistance is available to. 
students in areas such as Windsor and Chatham? 


MR. COPE: If the student is acceptcd he may receive financial 
assistance for books and a maintenance allowance. 


FARTICIPANT 3: Is.it realistic to assume that other colleges 
throughout the province will adopt this policy. Is that 
one, of the ideas behind the four year pilot project? 


MISS BROWN: The first two years were to establish principles. 
It was decided. that it would be preferrable to give 
students a wider.choice and let them enter integration 
rather than be told which programme to attend. The ex- 
pansion to four years resulted from a belief in the 
Ministry and in people concerned with the programme that 
two years would not be sufficient to make sensible 
recommencations 


PARTICIPANT 4: Is there any plan to expand the programme to 
professional levels -- teachers, wnsychologists, etc.? 


MISS BROWN: You appear to be referring to university-level 
programmes. A college graduate might transfer to a 
university programme, but I am not certain what the 
situation would be for support. . 


PARTICIPANT 4: There is concern among dceaf adults who.wonder 
why they cannot become teachers. 


PARTIGIPANT "Ss “know of no Gallaudet student who has made 
application to the Ministry for employment. 


FARTICIPANT 6: ‘What is the position of a student who. eS 
himself in a programme he cannot handle? nt ee 


MR. COPE:...This is. the:responsibility of the resource staff. 
They must work with the instructor to assist the student. 
I would like to outline the steps taken to decide the 
feasibility. of a.course for a particular student. The 
recommendation must come from the feeder school. ‘ihere 
must be a personal interview with the student and an ex- 
amination of his vocaticnal and academic achievements. 
The student must be aware of what is required of him in 
the course. There must be counselling on the choice of 
subject. 
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PARTICIPANT 7: I hope these schools will be able to produce 


more deaf students to take advantage of this programme. 


FARTICIPANT 8: I would like to go further and suggest that 


in the future there be a similar supportive programme 
at the university level. 


PARTICIPANT 9: What is the teacher-student ratio? How many 


teachers of the deaf are available for your 52 students 
who require supportive help? 


MR. COPE: There are three and one half full time staff. 


There, is the equivalent of one and one half full-time 
interpreters plus three casual interpreters. 


These are the objectives of the four year programme: 


- To ask schools to consider de-emphasis on vocational 
training and place stronger emphasis on academic up-grading 
so as to better prepare their students for community 
college programmes. ae 


To attempt to provide opportunities for all students 
regardless of academic and vocational training so that 
not all programmes require prerequisites. 


To consider students for community colleges. who 
have shown an interest in further academic and vocational 
training beyond that which is now provided in the provin- 
cLal schools.and, the Metmorsystem. | 


To increase the percentage of the population the 
colleges are now serving to a higher percentage of all 
graduates. 


Through joint co-oneration of two Ministries to 
provide Head-Start Programmes so as to enable the deaf 
student to reveive his education at the same rate as his 
hearing peers. 


To more fully involve the deaf community through 
their representatives on the advisory board of George 
Brown College. 


To eradicate the need for "remedial" classification 
of students entering community colleges. 


To provide academic guidelines for entry into 
community cclleges. 


| To continually modify the existing academic 
requirements when necessary so as to allow students who 
request additional training in vocational skills entry 
into post-secondary programmes. 
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To continue to seek the advice and counsel of the 
advisory committees that represent all aspects of total 
education for the hearing impaired. 


10 further our understanding of the needs of the 
stucents through consultation with the student himself 
and through the sharing of experience with other edu- 
cational authorities in a united effort. 


To assist all students to acquire a better education 
so that they may t2ke employment and positions of res- 


ponsibility and to offer on-going guidance after graduation. 


PARTICIPANT 10: Can the programme really go as far as stated? 
We all know the amount of time that has to be spent on 
counselling and encouraging the students to work. 


MR. COPE: The mature student is encouraged to make his own 
decisions. The college does not divorce itself from 
the student after graduation. 


PARTICIPANT 11: What are the opportunities for a deaf adult 
who wishes to take further training in one of the colleges 
and who has to leave a job to do so? 


MR. COPE: George Brown College only offers supportive pro- 
grammes for day school students. If a deaf adult were 
enrolled in one of these, he would be entitled to sup- 
portive services. He would have to apply directly to 
the college to see if the appropriate programme were 
available. With regard to financial help, he would have 
to apply through the Ministry of Social and Community 
Services. 


PARTICIPANT 11: ‘May such studyvlead to a degrees 


MR. COPE: ito. Such study would lead to a two year diploma 
which provides what is necessary to obtain employment. 
The college does not provide employment, but the pre- 
requisites for employment. 
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PRESENTATION 9: Ontario Ministry of Education Presentations 


General Information Statement: 
Aims and Objectives of Education of Deaf 
and Hard of Hearing Individuals in Ontario. 


Mr. <6 2. Bince 


In this draft, aims are grouped under headings: general, 


very young children, primary and junior, intermediate and 


senior... 


| 


General 


keep school programme updated by providing explicitly 


for reviews of research to be. presentéd at least 
annually if not more frequently; 


cistinguish the academic programmes from the outreach 


Pegional Resource Centre programmes by clear 
administrative separation, including budgeting; 


co-ordinate elementary programme by specific attention 


(meetings, reports, plans) to: 1) primary - ages 
5-8; 2) junior - ages 9-11; 3) audiology and 
speech; 4) liason with parents and family at home 
and with residence counsellors for residence 
counsellors for residences; 5) materials and 
media; 


inform the public about all program ‘areas by preparing 


and distributing general information statements; 


maine Rags liaison with sectors of the public with 


special interests in deaf education, including 
parents, deaf adults, post-secondary educational 
institutions and voluntary ppecn i Aacipps in the 
field; 


since the religious impulse, the impulse tc worship, is 


held by many to be an attribute cf all human beings, 
provision must be made in residential school prog- 
rammes as it would be in the pupil's home life, for 
spiritual development uncer clergy or lay leader- 
ship; and although finger- spelling may be approp- 
riate for classroom gustruction in religion, the 
beauty and rhythm of sign is appronriate in worship, 
for example with Christmas carcls; 
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aim at broadening the decision base and improving in- 
formation flow between the school and its constit- 
uency by establishing for each Ontario School for 
the Deaf and for the Ontario School for the Blind 
a School Council with representatives from the 
school's*staff, varents, and others in the tieid, 


the general aims. of educating deaf children are: 
1) acquisition of speech and language; 
2). acquisition, of asic academic ski iis. 
3) assimilation of a common cultural adjustment; 
4) “preparation’ for”eeonomic: Seti-sutiiaciency, 
5) adjustment to normal society. 
These appear on page 1 of Graeme Wallace's Canadian 
Study of Hard of Hearing and Leaf; 


the aim must be to develop language and more language 

| by whatever means is effective, and require fewer 
courses in. shop, in.order to prepare and train 
students for the world; 


to provide deaf students with adequate sociological 
perspectives on their place and role in society; 


Very young children 0-5 


aim at early detection by setting up screening programme; 
aim at maximizing hearing by fitting and wearing best 
‘hearing aid; 


aim at geeyeoRany awareness cof sound by training and 
assisting parents, 


aim at good Janguage develonment by providing home 


Visiting teachers; 


aim at individualizing instruction by writing course 
plan Loyceach “chad: 


since ‘the two paramount needs of very young ene child- 
ren are the development of basic human communication 
skills and the development of normal social skills 
in family relationships, evaluation of the home 
visiting programme anc other pre-school programmes 
keep these two criteria uppermost; 


play must be incorporated into the educational programme 
of children with defective hearing; 
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III. Primary and Junior Children 6-11 
aim at language development by structured experiences; 


aim at developing confidence and good mental health by 
. providing exercises the students can succeed in; 


aim at individualizing instruction by writing course 
plan for each child; 


aim at helping child to interpret his environment, not 
only at schocl, but at his home which may be remote 
by special efforts including photographs, letters, 
Maps, ©tC.; 


Since the two paramount needs of primary and junior deaf 
children are the develornment eof basic human communi- 
cation skills and the development of normal social 

. Skills in family relationship, ‘cvaluation of the 
primary programme and junicr programme keep these 
two criteria uppermost; 


IV. «Intermediate Students 12-15 
aim at informed and realistic expectations by 
‘eareers oriented curriculum; 


aim at inc lividualizing instruction by writing course 
plan for each’ child; 


aim: at high academic achievement by offering a 
"college bound” stream; 


ae Senior Students 16 - Graduation 


aim at providing an individualized programme of studies 
which, when completed, will result in the awarding 
of a Secondary School Graduation Diploma and a 
transcript of ccurses indicating content and 
approximate grade level achieved; 


aim at a differentiation between elementary and secondary 
levels of study with secondary study cefined in 
terms embracing vocational and social achievement 
as well as academic; 
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PRESENTER's COMMENTS 


MR. G. BUNCH: The copy of aims and objectives distributed 
has been assembled by Mr. i:cCuaig from a number of 
sources. Among these were visits to other schools and 
facilities for the deaf, discussions with adult deaf, 
visits to parents'. associations throughout the province, 
The Wallace Report, a visit to Gallaudet College, dis- 
cussions with officials within the Ministry. the aims 
and objectives are general rather than specific. They 
range over the entire spectrum of school services, (Out 
of these aims and objectives are growing more snecific 
aims and objectives. They are net designed to be 
inflexible. 


PARTICIPANTS" COMMENTS 


FARTICIPANT 1: I understand that one of the main aims is to 
be the development of language. What assurance is there 
‘that if the vocational programme is de-emphasized that 
the language level would be raised sufficiently to fit 
students into the world?. I believe that the vocational 
programme shoulc remain with an extended language course 
in line with it. 1 do no@ steel that eliminations: 
shops for'more language wall result in sSurticient sre- 
vision of reading levels to fit a student for the world. 
There will still be a need for practical training. 


FARTICIPANT 2: ¥e must keep in mind whether the student re- 
quires full vocation training. 


PARTICIPANT 1: I am considering language oricnted students 
who may go to Gallaudet and who require more academic 
training and non-langu2ge oriented children who require 
vocational training. 


PARTICIPANT 3: A strong vocational Pree t amie will remain for 
those who need it. +FARTICIPANT 1 may be referring to 
the programmes available at Belleville whereby some 
students in their latter years have anaes from six 
to nine academic periods per day or other groups might 
have four to six vocational. periods per day. the pro- 
blem now is to obtain more information and guidance so 
that the schools can know in advance those students who 
wish tc go to community college cr employment so as to 
provide adequate programmes. 


PARTICIPANT 4: ‘“e should emphasize the need for up- grading 
vocational training for those who do not wish to go to 
George Brown College. 


YARTICIPANT S: The problems Father Monty has raised are of 
eal concern to the Ministry. Steps have already been 
taken to start a study committee to see how these needs 
can be met in the future. 
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PRESENTATION 9: Ontario Ministry of Education Presentations 


Pulse of Ontario -- Téntative 
Generalization 


Mr. R. Wollaston 


COMMUNICATION SYSTEMS 


The subject of communication systems was discussed at 
nearly all meetings. Support for the use of signs or total 
communication was voiced at the following meetings: 
Peterborough, Quinte, Halton, Simcoe, St. Catherines, London, 


Metro, 


Cttawa, Kitchener Waterloo, Ontario Mission of the 


Deaf, Chatham Kent, Mount Forest. Criticism of manual methods 
was voiced at the following meetings: Kitchener Waterloo, 
Chatham Kent. 


manual 


The’ following are sveaat aa opinions expressed regarding 


communication. 


it: could be used by deaf teachers of the deaf 
(Peterborough) 

aceaf children do sign, so why not teach they proper signs 
(Peterborough) 

should a course in proper sign language be instituted 
for seniors and graduates (Quinte) 

no objection to the use of signs in the context of 
individualization (Simcoe) 

sign language is necessary for adults and some younger 
deaf individuals (St. Catharines) 

Dr. Wallace has not taken a stand on total communication 
usage (Metro) 

a deaf youth requested the introduction of sign language 
at the Metro School (Métro) 

the use of sign language led to the deletion of little 
words from language (Kitchener Waterloo) 


‘opposition to sign language rises mostly from young 


parents who do not:yet realize that their children will 
fall far behind in their cducation (Kitchener Waterloo, 


Chatham Kent). 


Visible English was discussed at the following meeting 
leterborough, Quinte, Haltoh, Simcoe, Metro, Ottawa, Kitchener, 
Waterloo, Mount Forest. In general most individuals seemed 
to be in favour. Pertinent comments are given below. 


why was’a decision taken in favour of Visible English 
without waiting: for the completion of the Wallace 
report ( Peterborough) 

ei ageee in Visible English should be instituted Sa 
after an experimental period, will Visible English b 
abandoned and children thereby injured age OPI pi 
(Quinte) 
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- will the use of Visible English downgrade English 
language usage (Halton) 

- parents are pleased with the increase in communication 
with children due to Visible English (Simcoe) 

- why were only Ministry people on the communications 

“committee which suggested Visible English (Metro) 

- why was not: European. research assessed by the commun - 
ications committee (Metro) 

- how many feeder schools will be using Visible English 
(Ottawa) 

- will September 1973 be a rigid date for the instruction 
ef Visible English (Ottawa) 

- what are; the cons.of Visible English? These, should 
be explained as well as the pros (Ottawa) 

- is Visible English the same as sign (Mount Forest) 


Some parents felt that not enough time was spent on 
speech work. Others felt too much time was spent in that 
area. Pertinent comments follow. 


- ENGre 1S ano’ enough time provided by Belleville for 
speech therapy £ Quinte) 

- deaf graduates of the schools sheutd be able to speak 
(Ontario Mission) 

- waliimyl chaldydoseniits speech | in a. school) fori thevdeat 
(St. Catherines) 

- Visible English has improved the speech of Scott Upton 
(Mount Forest) 

- when deaf children speak they leave some words out 
(Mount Forest.) 


LEVELS OF WORK 


Parents across the province appeared critical of the 
achievement levels obtained by the hearing impaired children 
in our schools. Criticisms centered onspoecr spellings and 
poor languages abilities: sG@ritacism was also.directed:atethe 
difficulty of equating school level systems to public or 
separate school grading systems. Remarks are noted below. 


- why are letters misspelleca after 14 years of education 
(Peterborough) 

- children know signs, but do not know how to spell the 
words they represent (Ontario Mission) 

- students achieve more after they get out of school 

_ , than .they do in school (Peterborough) 

- the schools misrepresent levels of achievement. ‘They 
say that a child is following the grade 10 course’ of 
study, but do net. say that thisifussnotyreally requar 
to grade 10 (Peterborough) 

- how does one manage to equate the school levels to 
grade levels (Simcoe) 
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reports do not accurately represent achievement of 

children. They should not always report excellent 

progress (Kitchener Waterloo) 

student letters should not be corrected before being 

sent home. Corrected letters are narecrti glist: 

(Mount Forest) 

attainment of comprehension in reading needs much more 

stress (Halton) 

more development is necessary in the area of language 
(St. Catherines) 

a word. list should be established to assist in voca- 

bulary growth. The word list might be graded by 

level. (London) 

children can do esoteric exercises matching words, etc. 

but do not understand many of the words they match 
(Forsythe, Metro) . 

more emphasis should be placed on language and less 

on speech (Ottawa) 

better language skills are needed for the hearing 

impaired to make it in a hearing world (Ottawa) 

academic work should be emphasized over vocational 
(Windsor) 

academic areas must be emphasized in general (Windsor) 

will profoundly deaf children in schools do better if 

the hard-of-hearing are not admitted (St. Catherines) 

teachers in schools for the deaf do not have sufficiently 

high expectations for their students (Kitchener Waterloo) 
teachers in schools for:the deaf let.their children 

7Orzekt through lack of expectations (Ontario Mission) 
gticicuppents in schools for the deaf should be extended 

--$0;,that they reach a grade 12 level (Ontario Mission) 
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TEACHER EDUCATION 


There seems to be a general feeling in the province that 
deaf teachers should be admitted to the Teacher Education- 
Media Centre training course. No group voiced disapproval 
of such a move. Pertinent comments follow. . 


-ris it«true that a ‘deaf man had tormco to icourt stoune 
admitted to teachers college and then was demitted 
since he could not teach singing (Peterborough) 

- the deaf should be permitted to teach in (Ontario and 
to train here (Ontario Association for the Deaf) 

- teachers of the deaf in Ontario are poorly prepared. 
Both Kopp and Wallace have indicated thatiithis is? the 
case (Wasik, Metro) 

- are Gallaudet graduates acceptable for teaching duties 
in Ontario (Metro) 

- could deaf individuals attend the Teacher Education 
Centre orvcouldsa mew teentre for the deasybse created 
(Ontario Mission) 

- those deaf individuals admitted to the Teacher Education 
course should be the best possible and be over-qualified 
to guarantee success initially (Reich, Ontario Mission) 

- could some type of summer arrangement be worked out 
to, have deaf individuals explore their capabilities 

.. and interest in teaching (Ontario Mission) 

-. the ‘first few deaf teachers of therdeaf ishoule bevover- 

.. qualified to eliminate failure initially (Chatham Kent) 

- there should be deaf teachers of the deaf in Cntario 
(Mount: Forest, Windsor) 

Some support for teaching Sign language to teachers in 

training was. voiced. 


- the Metro School should train teachers in other than 
oral’ centres. 1(Oldring ye tro) 

- teachers of the deaf should be fluent in the sign 
language (Ontario Mission) 

- teachers of the deaf should be fluent in the sign 
language (Chatham Kent) 


VOCATIONAL TRAINING AND EMPLOYABILITY 


Some concern was voiced at the lack of appropriate 
vocational training and the subsequent effect on obtaining 
CNL 

better vocational facilities are needed (Halton) 
- vocational training should lead to better employability 
(St. Catherines) 

- though I was trained injprinting at Belleville yl nave 

not been able to hold a job (Metro) 

- though individuals go to Gallaudet and graduate, they 

have difficulty finding positions in Ontario (Ontario 
(Mission) 
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- all of our deaf adults are suitably employed 
(Chatham Kent) 

- what vocational training will be provided at Level 11 
in London (Windsor) 

- will geographical factors cetermine the educational 
programmes for our children (Windsor) 

- can the deaf students be integrated in London high 
schools for vocational education (Windsor) 


INTEGRATION 
I did not find it possible to generalize on a provincial 


attitude among rarents towards integration. ‘Comments offcred 
In various meetings are as follows. 


a secondary education programme for the hearing immaired 
will be initiated at Lockerby High School in Sudbury 
(Sudbury) 

= are children, at Milton ore-integrated at home. (Halton) 

-"if’ I had fellowed the advice of the professionals, 

* my child would not be integrated as he is at present.-~: 

' (Metro) 

- "integraticon'is not @ réal possibility. Look about 
us at this meeting ane you-will note that the ‘adult 
deaf dre separated from the hearing even here (Metro) 

- More. teacher support 1s sncedéd ‘for "the Integrated: 
hearing impaired in Ottawa (Ottawa) 

- how’ is integration encouraged by the officials at 
Milton (Kitchener Waterloo) 

“vat deaf children’ mixed’ with the hearing, they become 
more aware of self and eliminate aspects of inferiority 
(Ontario Mission) 

- when hearing impaired children are integrated the schools 

should be able to equate graces for the deaf and the 

hearing to the high school level (Ontario Misiion) 


OBTAINMENT OF RESPONSIBILITY BY THE HEARING IMPAIRED 


There was some indication that hearing impaired indiv- 
iduals should be capable of obtaining policy level positions 
within the schools..for the deaf. 


- the schcols need input from young adult deaf (Ottawa) 

- could the deaf be in policy level jobs (Ontario Mission) 

- is there a policy level position a deaf person could 
not fill (Ontario Mission) 

- action is needed not words (Ontario Mission) 


ESTABLISHMENT OF LOCAL SCHOOLS 


A number of areas indicated that they felt the. estab- 
lishment of local schools was desirable and feasitle. 


- Sudbury wants a funded programme operated by the local 
school board 
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- the establishment. of a local schoolyfer the hearing 
impaired is supported. (St. Catherines) 

- could a local school be established in the Essex 

County area (Windsor) 


ESTABLISHMENT OF A COLLEGE LEVEL PROGRAMME 


Though most concerned with academic levels extended only 
through the elementary and secondary school areas, some con- 
cern was voiced at the college mevel. | 


- why’is there no liberal arts college for the deaf 
(Thunder Eay) 

> the establishmentiuot .avoollere. forstire oie impaired 
is supported (Chatham Kent) 


THe HANDICAPPED DEAF 

fi general there was very little comment regarding the 
needs of the multi-handicapped deaf child. There was some 
discussion at the Thunder Bay meeting regarding the Regional 
Child Care Centre in, Sudbury. @the school thereunde byamiirs: 
Miles has had some success using behaviour modification 
techniques. There is a child (Be ixter) at Belleville whol is 
being considered for the Sudbury Center and some health/ 
education conflict is anparent. Also there, was some concern 
expressed over whether or not the multi-handicapped children 
at London would receive appropriate academic and vocational 
stimulation. 


INDEPENDENCE OF DEAF, CHILDRE 


A number of comments around the province indicated that 
people were concerned with the acceptance of adult respon-= 
sibilities by children in our schools, In one case it was 
suggested that.a child: at-Belleville: notphave, ancharge 
account at Eatons since counsellors might: advise her) topur- 
chase a dress which would not be acceptable to the parents 


(Sudbury). iarents in the Quinte area were concerned with 
how their childr ae might: enterminto. extra-curricudar activities 
whilé they were day students; @4lso inj the Quintesareagparenits 


were Concerned With, provision ,ef adequate social activities 
for teenagers at home. London area narents were concerned 
with the fostering of a sense of human identity as well as 
vocational and academic skills in the schools. 


SCHOOL VOLUNTEERS 
Individuals in the Quinte and Metro meetings queried 


whether or not volunteers could be used. successfully in 
schools for the deaf. 
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HEARING AIDS 


Individuals in the Quinte and Metro meetings queried 
whether or not some type of government support could be 
provided for hearing aids anc whether cheaper hearing aids 
could be provided. 


COMMUNITY-SCEOOL COMMITTEES 


The establishment of advisory committees was recommended 
at the Kitchener Waterlco and Ontario Mission meetings. 


OTHERS 


There was some discussion about the establishment of 2 
northern school for the deaf at the Thunder Bay meeting. 


Difficulties in arranging transportation for students 
were mentioned at two meetings (London, Mount Forest). 
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PRESENTATION 9: Untario Ministry of Education Presentations 


Superintendent's Advisory Council 
Dr, «li, Gu. seme 2a 


Purpose, object, terms of reference 


In accordance with Ministry policy of. broadening the 
base of public participation in the provision of services, 
the Superintendent's Advisory Council is to assist th 
Superintendent to maintain a hich quality programme and to 
improve the programme by: 


1) 


advising the superintendent on matters referred by 
him including, for example, the vocational programme, 
the use of volunteers, the needs of pre-school deaf, 
hearing aids 


* 


ana 


bringing to his attention matters which they feel 
merit consideration, for example, new needs or new 
factors emerging which might affect the programme. 


Suggested guidelines 


No one person to Sit on more than one council. 
Possible interests to be considered include parents, 
adult deaf, volunteer associations, employers, 
religious workers, local educational officials, 
regional office educaticnal officials, teaching 
staff at the Ontario Schools, students at Ontario 
Schools, Provincial Schools EBranch Officials. 

Members should be restricted to perhaps 8 or 9 or 10. 
Should meet 2 or 3 tames a year. 

Superintendent to choose members at first, then those 
members to suggest names to Superintendent for sub- 
sequent appointments. 

Tossibly 1/3 or 1/2 the membership should retire 
every year. 

Should not be a review board or a grievance board, 
but should be rather a forward looking advisory 

group in matters of broader policy. Proceedings 

not by motion and vote, »ut rather make points and 
record the points. 
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PARTICIPANTS" COMMENTS 


PARTICIPANT 1:.' “D’note “that the groups listed did not include 


researchers. I suggest researchers be on each of the 
COUNCIL ]S:. 
DR. DLEMEZA: The omission is possible Gue to the facutncg 


we are new in experiencing; the direct input cf ,rescearaie:. 
with such an interest an cene system. 


PARTICIPANT 2: The Ontario Parents' Council thinks the 
presentation to be very commendable although we do not 
agree with it in its entirety. 


PARTICIPANT: (3;° ) Dr) Deme za" 's"“itgeas “are: Very GOOG y itor. 
believe, there should be a key group at a higher level. 
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PRESENTATION 9: Ontario Ministry of Education Presentations 


Communication Policy 

Ontario Schools for the Deaf 
General Informaticn Statement 
DYs alis, Eta 


The following statement has been accepted by the app- 
ropriate officials of the Ministry of Education, wased on 
the recommendations of the Communication Policy Committee 
(1972). The policy outlined is designed for implementation 
in the provincial schools for the deaf as of September 1973. 
It represents a concise statement of current Dedicy. .dtt 
will be reviewed from time to’time in the light of research 
findings and other pertinent factors. It is important that 
all staff members who have anything whatsoever to do with 
children understand and adhere to the approved policy. 


INTRODUCTION 


The schools of Ontario exist for the purpose of pre- 
raring children to live in a democratic society which aims 
to provide the greatest nossible opportunities for the self- 
realization, security and happiness of every individual in it. 


Deafness in early childhood imposes a severe educational 
handicap upon a child. This results from the lack of normal 
skills of communication and the accompanying deprivation in 
language development. The schools for the deaf exist for 
the purpose of providing the opportunity for learning, ex- 
periences to develop personal, social and occupational ~ 
competencies to levels appropriate to the abilities and) 
aptitudes cf the pupils. The special task of the school for 
the deaf is to provide the child with communication skills, 
to help him to use them in obtaining an education, and to 
prepare him to live in a society which is predominately a 
hearing society. 


Communication in our society, in general, is by means 
of spoken and written English. ‘to participate adequately in 
this society it is important for deaf children to learn 
speech, speech-reading, reading and writing. On the other 
hand, ceaf persons find it convenient and easy to communicate 
among themselves manually, either by fincerspelling and/or 
Signs. It is also recognized that deaf children living to- 
(ether in residence likewise easily develop skills of manual 
communication. l.owever, this mode of communication may not 
be equivalent to the English language and therefore not be 
reinforcing the educational programme. The learning of spoken 
and written language is much more difficult and. requires many 
Bepetitions of each element. or word. It. follows that if the 
deaf child is to reap maximum bencfit from the teaching of 
spoken and written language in the classroom, he must rein- 
force the classroom teaching and practice as much as possible 
during the recreational and residential hours. 
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Every time a child uses only manual communication which is 
not the English language, he loses an opportunity for practice 
in correct English. 


To develop successfully the English language in deaf 
children, the complete co-operation of all individuals 
associating with them is essential. It is recognized that 
some children have difficulty in mastering oral skills 
(speechreading and-speech) sufficiently well to communicate 
in a hearing society, or in some cases, to receive instruction 
adequately by the oral method alone. 


the communication policy of the school must necessarily 
be the best possible compromise between what is best 
educationally for the children as groups, with due regard for 
individual differences to the extent possible without det- 
riment to the group, and what is practical in the face ot :the 
social needs’ of residential diving in a Schocl for tmeucea:. 


The following is a statement of policy in accordance 
with the above principles: 


GENERAL 


Communication is ‘to be carried out at all times using 
the ee aes English method This means the use of residual 
hearing, speech, speechreading, fingerspelling, reading and 
writing. 


As Sign ‘language zs not equivalent with English, its,use 
should not he promcted 


HOME VISITING PROGRAMME 


The general policy for children enrolied in thesnone 
Visiting pregramme is’ that they be instructed 9), the lve tae 
English method. An option will be left te the parent whether 
or not his child will be instructed using fingerspelling. 


JUNIOR “GCHOOL ~ "Levels 1 tc Bemcares, 5 toil approximately) 


The general policy for nupils in the Junior School is 
that they be instructed’ using the Visible English method, 
and all communication by staff with these children including 
the times that they are on the playgrounds,.in residence and 
in fact’ any place’ around the School, 15: te.be,Carric acm usage 
the Visible English method. In order. to achveve sreatest 
success, it is necessary that all staff members who deal with 
groups of children be familiar with language levels and limit- 
ations of the group, and endeavour to use vecabulary and 
language appropriate to the group. 


Active encouragement should be given to speech, speech- 
reading and fingérspelling amon> the childrén in al l@gsgeces 
of school" Lite. 
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ae 
SENIOR SCHOOL dieters 7 to 14 Academic and Vocational 
Classrooms (ages 12 to 21 anproximately) 


it is at this level that much repetition of basic sen- 
tence forms must be provided. in increase in emphasis on 
written language and much reinforcement of oral teaching by 
use of writing is particularly effective. 


Oral communication is understood to be basic in pre- 
paration of these pupils for participation in post school 
life, and is to be encouraged. Pupils should be encouraged 
to use speech with their fingerspelling in communicating 
with staff and should expect the staff tc speak and finger- 
spell to them. 


EXCEPTIONS 

1. The oral method may continue to be used in classes, 
dormitory areas and other group situations with hard of 
hearing and oral deaf students only. 


2. In individual guidance work and in stress situations with 
individual or small. numbers of students e.g. a)- a Prin- 

: Cipal or Supervisor attempting to settle a serious student 
behaviour problem, b)- a guidance or religious education 
teacher trying to resolve a complex point in discussion, 

-every means of communication may be used if necessary to 
assist in understanding. 


3. -To meet the academic, vocational and social needs of 
specified students following prior approval by the 
Superintendent, every means of communication may be used 
if necessary to assist in understanding. 


4, While the Visible English method of communication, in its 
full sense, is to be encouraged. everywhere, pupils should 
feel free to use every means of communication with one 
another. 


5. Although all individuals who communicate with the children 
in the school will be expected to use Visible English at 
the instructional level, clergy or. lay preachers may be 
permitted to use sign language in religious’ services if 
the individual believes that to be: the hest mode of com- 
munication in that specific situation. 


Dated: August, 1975. 


DR. 


i 
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PRESENTER'S- COMMENTS 


J. BOYD: I believe that you have received a copy of the 


new Communication Policy as it is to apply to Ontario 
Schools for the Deaf. No: area in the history of educa- 
tion of the deaf has been so controversial as that of 
communicaticn. 


1 would. dike: to prictly review themes tory 1orL 
the Communication Policy Committee (1972) in order to 
set some facts straight. this is the first opportunity 
that I, as Chairman of the Committee, have had to answer 
publicly certain statements that have been made regarding 
the members, functioning and recommendation of the 
Committee. 


The Ontario Scheols for the Deaf had a written 
Communication Policy in 1966. Between 1966 and 1971 
there were various reports and statements made in the 
United States that advocated a review and possible changes 


in methods of communicaticn for instructional purposes. 


| InvOctober i977 ieee the: Directcorporethe: Provincial 
Schools Branch asked three. representatives from each 
Ontario School’ for’ theiPear and two from the Teacher 
Education Centre under my chairmanship to conduct a re- 
view. <A representative-observer was invited from the 
Metropolitan Toronto School for the Deaf. Two members 
of the committee were deaf and contrary to statements 
made at a meeting in Peterborough, these men had full 
freedom to participate.. An interpreter was provided and 
all presentations were? distributed. ?thei deliberations 
of the Committee were convicential and a final recommen- 
dation deadline was set fox March 1972. 


The Committee met a total of eight times. The 
meetings consisted cf hearing presentations from invited 
representatives of various organizations, noints of view 
regarding methods of communication, augmented by presen- 
tations by committee members of methods not represented 
imeOntari1o, 


e basic preamble .report was-published in’ the 
“Canadian Study of Hard of Hearing and Deaf." How this 
Was obtained 15 stili@ee mystery’ to teas thisewes a 
confidential report’ te, the Director. “The actual draft 
of the communication policy was net released until 
september 1973. 


Th 
(au 
O 
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As indicated in the Report, the Committee was 
divided. All voting was by ballot. A111 were agreed 
that as educators and residence counsellors, the prime 
goal was to teach the English language. This would 
enable children to learn to read and thereby advance: 
their education. The limitations of the oral method for 
Some Children were recognized. ‘the limitations of the 
Sign language were also recognized. ‘the compromise 
position became the Rochester Method or Visible English 
method, 


Also the statement has been made that the 
recommendation just replaced one Straight jacket with 
another. <A careful reading of the Policy will show that 
it is designed to meet the needs of different individuals. 


Luring 1972-73 teachers-in-training, teachers 
and other staff members began a systematic training in 
adding fingerspelling to the oral method. this year 
the method of communication was introduced inte the 
schools. 


One of the ciiief criticisms of the Educational 
levels of the deaf in North America is that the average 
level of readine achievement is gradé Sor Jéss.* ‘itis 
our belief that with the addition of fingerspelling, its 
direct relationship with the printed symbol system, the 
fact that all words are totally visible, and these are 
in correct English, the result should ve the development 
of better language in all forms. 


This beiief is strengthened by a recent report 
by Moores, Weiss and Goodwin entitled "Receptive Abilities 
of Deaf Children Across Five Modes of Communication". 

The authors show a Significant correlation between sound, 
speechreading and fingerspelling, i.e. Visible English 
and (a) the printed word and (>) sound plus speechreading. 
No other method shows this Significant correlation, 
especially with the printed word. 


The "Canadian Study of Hard of Hearing and Deaf'' 
Criticizes the low academic levels of achievement across 
Canada. It offers no solutions. The present communi- 
Cation policy is viewed as a promising means of elevating 
the language and reading levels of deaf children in our 
schools and therehy enhance their education. 
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ADDITIONAL COMMENT 


On page 28 of the Canadian Study of the Hard 
of Hearing and Deaf, the author makes much of an internal 
memo which he interprets as being authoritative inter- 
ference in the committees' recommendation. ‘his is in- 
correct. It was merely a clarification to show that by 
adding fingerspelling you arrive at the Rochester or 
Visible English Method. 


"Receptive Abilities of Deaf Children Across Five Modes 
Of COMMUNI Cation ~moores, D.Fe, Nerss, ho. end 
Goodwin, We bxCoptronas Chiddrene 40-twocpt. vlo/G. 
22-28. | a 
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PARTICIFANTS' COMMENTS 


PARTICIPANT 1: Un page 3 the policy states that sign language 
is not equivalent to English. Sign language can be 
equivalent to English as the interpreters at this con- 
ference are demonstrating. The background of sign 
language is very poor English because the deaf do not 
learn to use sign language properly. 


UR. BOYD: ‘that was not my statement. It is the statement of 
the communication policy committee. ‘Sign language as 
it has. existed and still exists in the most part lacks 
the equivalency with English. '‘Yord endings are 
frequently missing, etc. 


PapitcarANt 2: ft have no quarrel with the use of finger- 
spelling. We need it. ‘Sooner or later teachers will 
save time by using signs and then there will be total 
communication in the classroom. 


FARTICIPANT 3: Sign language can be said to be the equivalent 
of English in that signing does convey the same meaning 
as the syntactical English equivalent. If the communi- 
cation policy meant that sign language is not a word by 
word translation of English, then they should say this 
to make clear their objection to sign language as a mode 
Of-instrvuction. I do noriaispute that. this fact. is..so, 
I take issue however with the way that this is stated 
in the communication policy. .It-should not be forgotten 
in the communication controversy that the prime goal is 
to increase vocabulary. 


DR. BOYD: The policy was written for those of us who work in 
the previncial schools. Our goal is to teach the English 
language. 


PARTICIPANT 4: ‘tespite the belief that sign language is not 
equivalent to English, there are circumstances which do 
prevail in schools where it has been permitted in order 
to reach a student with a concert where the teacher may 
have difficulty making his point with a youngster. 


DR. BOYD: My staff is amazed at the number of students from 
Milton who are talking and fingerspelling at the same 
time. The students do not sign as much as previously. 


PARTICIPANT 5: I feel the educators in their programme and 
in the classrooms have the right to say "I want this to 
be exactly as it should be.'"' however, signing should 
continue to be used amongst the deaf. 


iARTICIPANT 6: If sign language is taught properly, it could 
conform to English, but it should be supplemented with 
fingerspelling. 
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